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SELF-CONCEPT OF A BILINGUAL PERSONALITY:
METASYSTEM APPROACH
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Annomauus

Background. Despite the significant number of works devoted to the
study of self-concept and bilingualism, the study of the self-concept of a
bilingual personality within the framework of the metasystem approach has
not yet been carried out.

The purpose of this study is to identify the differences in the content of
the subsystem level of the self-concept of a bilingual personality with dif-
ferent levels of proficiency in the second language.

Materials and methods. The sample included productive and receptive
bilinguals studying in the universities of Irkutsk (N = 260). The study of
the subsystem level of the self-concept of a bilingual personality was car-
ried out with the help of factor analysis (principal components analysis us-
ing Varimax rotation).

Results. The subsystem level of the self-concept system of a productive
bilingual personality is represented by the following subsystems: communi-
cative self, empathic self, adaptive self, cooperative self, value self, success-
ful self, regulatory self. The subsystem level of the self-concept system of
receptive bilinguals is also represented by seven subsystems, two of which
essentially coincide with subsystems of productive bilinguals (“communica-
tive self” and “value self”), but differ in content: communicative self, social
self, value self, competitive self, acceptance of self and others, goal-orient-
ed self, emotional resilience.

Keywords: metasystem approach; self-concept; bilingual personality;
productive bilinguals; receptive bilinguals; structural-level organization;
subsystems
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C.10. Ceumriok

Abstract

Oo6ocHoBanmne. HecMOTpst Ha 3HAYUTEIIHHOE KOJTHUECTBO padOT, OCBSI-
HICHHBIX H3YYEHHIO SI-KOHIIENIINY 1 OMJIMHTBH3Ma, U3y4YeHUE S-KOHIIeNIHN
OMJTMHIBaJIbHOM JIMYHOCTH B KOHTEKCTE METACUCTEMHOTIO MOJIX0/Ia 10 CHX
[Op He MPOBOIMIOCH.

Lleab — BBISIBICHUE PA3IHYNA B COACPKAaHUU CYOCHCTEMHOTO YPOBHS
S1-KoHIIETIIIUY OWJIMHTBAJILHON JINYHOCTH C Pa3HBIMH YPOBHSIMH BIIaICHHS
BTOPBIM SI3BIKOM.

Marepuanbl 1 MeToabl. BEIOOPKY COCTaBHIIH TPOIYKTUBHEIC U PELISTI-
TUBHBIC OWJIMHTBBI, OOy4aromuecs B By3ax I. Mpkyrcka (N=260). Hccie-
JIOBaHUE CyOCHCTEMHOTO YPOBHS SI-KOHIIENIIMK OWIIMHTBaIbHON JTMYHOCTH
MIPOBOJMIIOCH C MIOMOUIBIO (PAKTOPHOTO aHaNIK3a (aHAJIN3 ITIaBHBIX KOMIIO-
HEHT TP ITOMOIIH Varimax BpaIlieHHs).

Pe3yabraTbl. CyOCHCTEMHBIN YPOBEHb CHCTEMBI SI-KOHIICTIIUHU TIPO-
JYKTUBHBIX OWJIMHTBOB TPEACTABJICH CIEAYIONIMMU CYOCHCTEMaMHU: KOM-
MyHUKaTuBHOE fl, smmaruiinoe S, agantuBHoe S, koonepaTtuBHoe I,
neHHoctHoe S, yeremrHoe S, perymsituBaoe S. CyOCHCTEMHBIH YPOBEHb
CHCTEMBI S1-KOHIIETIIINY PEIeTITHBHBIX OMIIMHTBOB TaKKe MPEICTABIICH Ce-
MBIO CyOCHCTeMaMH, JIBE M3 KOTOPBIX TI0 CYTH COBIQIAI0T ¢ CyOCcuCTeMaMu
MIPOAYKTUBHBIX OUIMHIBOB («KOMMYHUKATUBHOE S1» U «IIEHHOCTHOE S1»),
HO OTJIMYAIOTCS IO COIEP)KaHUIO: KOMMYHUKaTuBHOE I, counanbHoe S,
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LEHHOCTHOE S, KOHKYypeHTHOe S, MpUHATHE ceOs U APYTuX, HEIeyCTPeM-
JICHHOE 1, SMOLIMOHAJIBHAS YCTOMYMBOCTb.

KiroueBble ¢JIoBa: METACHCTEMHBIN MOIXOM; SI-KOHIIETIINS; OMIUHT-
BaJIbHAS JIMYHOCTD; TPOAYKTHBHbIC OWINHIBBI; PEICTITHBHBIC OUIMHTBEI,
CTPYKTYPHO-YPOBHEBAs OPTraHHU3AIINS; CYOCHCTEMBI

Jas nuruposanms. Ceutiok, C. FO. (2025). S-xoHuemnus OUITHHTBaTb-
HOW JIMYHOCTH: METACUCTEMHBIN noaxoa. Russian Journal of Education and
Psychology, 16(2), 520-535. https://doi.org/10.12731/2658-4034-2025-16-
2-820

Introduction

The relevance of the study of the self-concept of a bilingual per-
sonality in the context of the metasystem approach is due to the mod-
ern challenges and crisis moments in the studies of this phenomenon
[4; 5]. Currently, there is a fragmentation in the study of the self-con-
cept of a bilingual personality, which makes it difficult to fully un-
derstand its nature and characteristics [6]. Research often focuses on
individual aspects, which leads to a lack of conceptual foundations
that are necessary for in-depth analysis and the construction of a uni-
fied theoretical model [13].

In addition, the number of empirical studies significantly exceeds
theoretical ones, creating a deficit in theoretical reflection and data
systematization [12; 14]. The variety of approaches and methods used
in these studies complicates the process of generalizing the results
obtained and makes it difficult to form a holistic idea of the self-con-
cept of a bilingual personality [3; 15]. The metasystem approach pro-
posed by A.V. Karpov is a promising tool for overcoming the crisis
state in the researches on this topic.

The purpose of this study is to identify the differences in the con-
tent of the subsystem level of the self-concept of a bilingual person-
ality with different levels of proficiency in the second language.

We assume that there is a significant difference in the content of
the subsystem level of the self-concept system of a bilingual person-
ality depending on the level of proficiency in the second language.
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To achieve the purpose the following tasks were set:

1. To substantiate the possibility of using the metasystem ap-
proach as a methodological basis for studying the self-concept of a
bilingual personality.

2. To conduct a factor analysis and determine the subsystems of
the subsystem level of the self-concept of a bilingual personality with
different levels of proficiency in the second language.

The metasystem approach makes it possible to consider the self-con-
cept of a bilingual personality in the context of its interaction with
other metasystems, such as personal, intercultural and communica-
tive. It creates conditions for a more holistic understanding of the phe-
nomenon, taking into account its complexity and multifaceted nature.

The metasystem approach facilitates the development of a struc-
tural-level organization of the self-concept of bilingual individuals,
emphasizing that it not only covers various aspects but also functions
as an integrated system as each level of the system contributes to the
formation of the whole, thereby promoting a deeper understanding of
the interactions among different components and their influence on
the self-concept of bilinguals. Throughout its development the meta-
system approach has established itself as a productive research tool in
various fields of psychology. A.V. Karpov studied consciousness, ac-
tivity, mental processes, and more from the perspective of the meta-
system approach [7; 8]. The applications of the metasystem approach
in the field of personality studies primarily include the works of A.V.
Karpov and his co-authors, which investigate: the interconnection of
learning ability and the organization of metacognitive processes and
traits of personality [9], the structural-level analysis of language com-
petence [10]. M.M. Kashapov and colleagues studied the components
of metacognition and metacognitive properties of forecasting as deter-
minants of supra-situational pedagogical thinking [11].

The main ideas of the metasystem approach are: 1) the principle
of metasystem; 2) the existence of systems with an embedded meta-
system level; 3) the principle of invariant hierarchical structure of
systems with an embedded metasystem level [7; 8].
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The self-concept system of a bilingual personality is a system with
an embedded metasystem level. Moreover, it has a hierarchical struc-
ture consisting of metasystem, system, subsystem, component and
element levels. The metasystem level of the self-concept system of
a bilingual personality encompasses such metasystems as personal,
intercultural and communicative [1; 2]. The substantive and structur-
al aspects of this system are most fully manifested at the subsystem
level of the self-concept system of a bilingual personality.

Materials and methods

The study involved 260 respondents, students from universities of
Irkutsk: 1) productive bilinguals (the level of proficiency in the sec-
ond language is close to the level of a native speaker, 130 people); 2)
receptive bilinguals (the level of proficiency in the second language
is higher than basic, 130 people). The following methods were used
to achieve the objectives of the study: the Value Orientations ques-
tionnaire by S. Schwartz, the Tolerance Index Questionnaire by G.U.
Soldatova, O.A. Kravtsova, the Questionnaire “Measuring commu-
nicative and social competence” by V.N. Kunitsyna (COSCOM),
the Twenty Statements Test by M. Kuhn, T. McPartland (modified
by T.V. Rumyantseva), the Self-attitude Questionnaire by V.V. Sto-
lin and S.R. Panteleev, the Diagnostics of Interpersonal Relations
by T. Leary (modified by L.N. Sobchik), the 16 Personality Factor
Questionnaire by R. Cattell (Form C). The study of the subsystem
level of the self-concept of a bilingual personality was carried out
with the help of factor analysis (principal components analysis us-
ing Varimax rotation).

Research results and discussion

The conducted factor analysis of the obtained research data al-
lowed us to identify seven subsystems of the self-concept system of
a bilingual personality. Table 1 presents the results of the study of
the content of the subsystem level of the self-concept system of bi-
linguals with different levels of proficiency in the second language.
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Table 1.

Subsystems of the self-concept of productive and receptive bilinguals

Subsystems

Subsystems

Productive bilinguals
(71.53% of the variance)

Receptive bilinguals
(65.38% of the variance)

1. Communicative Self (16.23%)

1. Communicative Self (14.45%)

communicative competence ,894 communicative-personal potential ~ ,882
operational-social competence ,8601 communicative competence ,851
confidence ,825 confidence =715
sociability ,781 physical self ,675
tolerance as a personality trait ,759 self-accusation -,664
restraint-expressivity ,620 verbal competence -,535
timidity-courage ,556 intelligence ,528
verbal competence ,534 conservatism-radicalism ,502
communicative-personal potential ,483

self-management 441

2. Empathic Self (14.11%) 2. Social Self (11.86%)

altruistic ,841 social self ,889
selfish -, 758 stability of human relations ,652
communicative self ,734 social tolerance ,581
attitude of others -,649 practicality-dreaminess ,523
self-accusation -,639 perspective self =512
perspective self -,553 self-presentation skills -,455
kindness ,532

self-interest 529

ethnic tolerance 414

3. Adaptive Self (10.03%) 3. Value Self (9.67%)

diplomatic ,765 universalism ,874
high normativity of behavior ,720 safety 642
self-presentation skills ,683 moral guidelines 591
high self-control 575 kindness 455
universalism 522 hedonism 426
achievements 419

reflexive self -412

self-respect -,407

4. Cooperative Self (9.12%) 4. Competitive Self (9.04%)

dependent ,669 selfish ,834
authoritarian -,621 altruistic -,652
aggressive -,606 self-interest 473
friendliness ,593 practicality-dreaminess -,444
self-acceptance 468 attitude of others ,403
moral guidelines =451

hardness-sensitivity -,435

emotional stability -,408

5. Value Self (8.56%) 5. Acceptance of Self and Others (8.23%)
conformity ,760 ethnic tolerance ,879
traditions ,634 self-acceptance ,827
universalism ,602 self-management ,769
stimulation ,530 socio-psychological competence 518
power 431
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6. Successful Self (7.34%) 6. Goal-Oriented Self (6.12%)
achievements ,843 authoritarian ,745
perspective self ,506 courage -,541
safety =513 self-dependence ,532
social tolerance 429

7. Regulatory Self (6.14%) 7. Emotional Resilience (6.01%)
self-management ,643 emotional stability ,652
self-dependence ,630 self-acceptance 467
calmness-anxiety -,470 tension 424

The study of the subsystem level of the self-concept system of pro-
ductive bilinguals revealed the presence of seven subsystems (Table 1),
each occupying a specific place within the self-concept system of a bi-
lingual person. The first subsystem Communicative Self is the most sig-
nificant in terms of contribution to the overall dispersion in the group of
productive bilinguals. This subsystem is a complex structure that plays
a key role in the successful interaction of a bilingual personality in a
multilingual environment and includes such components as communi-
cative competence, operational social competence, confidence, socia-
bility, tolerance, verbal competence, communicative-personal potential,
self-management, emotional significance of social contacts and readiness
for risk and cooperation.

In the next subsystem, Empathic Self, caring for others is a key aspect
that helps to create deep and meaningful social connections. Kindness helps
to create an atmosphere of cooperation and mutual assistance, which not
only enriches social interactions but also enhances the sense of belong-
ing to a group, which is important for the formation of the self-concept.
Self-interest allows receptive bilinguals to maintain a balance between
caring for others and satisfying their own needs, and ethnic tolerance
helps to accept differences. At the negative pole of the subsystem there
are such variables as selfishness, attitude of others, self-accusation and
perspective self, which may indicate deep problems in the development
of a positive self-concept of receptive bilingual personality.

The third subsystem Adaptive Self at the positive pole includes such
characteristics as diplomacy, high normativity of behavior, self-presen-
tation skills, and high self-control, which allow a bilingual person to
effectively interact with representatives of different cultures and adapt
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to changing environmental conditions. These qualities contribute to the
development of universalism, which, in turn, enriches social experience
and contributes to the achievement of significant results in interpersonal
relationships and professional activities. However, at the negative pole
of Adaptive Self there is lack of emotional self attitude and self-respect,
which can lead to internal conflict and decrease in self-confidence.

The fourth subsystem, Cooperative Self, includes variables that de-
termine social interaction and interpersonal relationships of productive
bilinguals. At the positive pole this subsystem is characterized by con-
formity, friendliness, self-acceptance, which contribute to the creation of
harmonious relationships with others and strengthening the social support.
At the same time, at the negative pole of Cooperative Self such aspects
as emotional stability, authoritarianism, aggressiveness, and moral atti-
tudes are observed. The subsystem Cooperative Self provides a balance
between individual needs and social expectations, but the absence of
moral principles can negatively affect the overall self-concept of a pro-
ductive bilingual, creating additional barriers to self-regulation, social
adaptation and the formation of a stable identity, which emphasizes the
importance of developing clear personal values and moral guidelines.

The next subsystem Value Self reflects the value system of a productive
bilingual personality, which determines his behavior and decision-mak-
ing in the context of multilingualism and multiculturalism, combining
such key values for bilinguals as conformity, respect for traditions, uni-
versalism, stimulation, and power.

The sixth subsystem Successful Self encompasses achievements that
the bilingual individual perceives as significant, and also includes the
idea of perspective self. Successful Selfis characterized by a lack of em-
phasis on the value of safety, which allows productive bilinguals to ex-
plore new cultural horizons and opportunities for self-expression more
freely. Social tolerance promotes openness and willingness to interact
with representatives of different cultures.

The seventh subsystem Regulatory Self focuses on the process of
self-regulation that contributes to the formation of a stable self-concept
of the bilingual personality. This subsystem includes variables such as
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self-management and self-dependence, which play an important role in
managing the internal states and emotions of the individual, and anx-
iety. A high level of anxiety can negatively affect bilingual’s ability
to self-regulate, reducing his confidence and making decision-making
more difficult.

Figure 1 shows the “weight” of the identified subsystems of the sub-
system level of the self-concept system of productive bilinguals.

18

16

10
8
6
4 I

0
Communicative Empathic Self  Adaptive Self Cooperative Self  Value Self  Successful Self Regulatory Self
Self

=)

Fig. 1. “Weight” of subsystems of the self-concept system of productive bilinguals

Based on the analysis of the data presented in Figure 1, we can identify
three groups of subsystems of the self-concept of productive bilinguals.
The first group, which occupies the central place, includes Communica-
tive Self and Empathic Self subsystems. These subsystems emphasize
the importance of interpersonal interaction and emotional sensitivity for
productive bilinguals. The second group of subsystems, including Adap-
tive Self, Cooperative Self, and Value Self, refers to the aspects of the
self-concept associated with socio-cultural adaptation and interaction.
These subsystems focus on the individual’s ability to effectively adapt to
various social and cultural conditions, cooperate and interact with oth-
ers, as well as on the internal values and beliefs that guide their behavior
and decision-making. The third group of subsystems includes Success-
ful Self and Regulatory Self. It refers to the aspects of the self-concept
related to personal effectiveness and self-control.
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The subsystem level of the self-concept system of receptive bilin-
guals is also represented by seven subsystems (table 1), two of which
coincide in essence with the subsystems of the self-concept of produc-
tive bilinguals (“Communicative Self” and “Value Self”), but they dif-
fer in their content.

The first subsystem Communicative Self includes both positive and
negative components. Communicative-personal potential and competence
contribute to the confidence in the intercultural communication, however,
at the initial stage of language learning, elements of uncertainty and insuf-
ficient verbal competence may appear, which can sometimes lead to doubts
about one’s own abilities. At the same time, the absence of self-accusation
allows receptive bilinguals to perceive their mistakes and failures more
constructively, which contributes to the development and improvement
of skills. Physical Self and high level of general culture serve as addition-
al resources supporting the individual in overcoming the communication
barriers. Conservatism can sometimes limit personal development.

The second subsystem Social Self reflects the interaction of receptive
bilinguals with the surrounding social environment. At the positive pole
there are such components as social self, stability of human relationships,
social tolerance, and practicality, which contribute to the formation of a
stable self-identity and confidence in the intercultural communication.
At the negative pole of this subsystem there are such aspects as perspec-
tive self and self-presentation skills, which can limit personal growth
and interfere with effective interaction with others.

The third subsystem Value Self includes variables such as univer-
salism, safety, moral guidelines, kindness, and hedonism. Universalism
promotes openness and tolerance. Safety provides emotional stability
and confidence, allowing receptive bilinguals to overcome language
barriers and establish social connections. Moral guidelines and kind-
ness form the ethical basis of interaction, contributing to the creation of
trusting relationships. Hedonism, as a pursuit of pleasure and self-ex-
pression, can serve as motivation to learn language and actively partici-
pate in new social contexts. These values form the basis of the receptive
bilingual’s self-concept.
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On the positive pole the subsystem Competitive Self is characterized
by the desire for competition and self-affirmation, which can contribute
to the development of self-confidence and motivation to learn second
language. Being interested in others can contribute to the formation of
social bonds and strengthen the intercultural communication. However,
at the negative pole of the subsystem we can see selfish and impractical
approach to communication, when personal ambitions and daydream-
ing make it difficult to establish real contacts and interactions. This can
lead to a decrease in the altruistic motivation that is necessary for the
successful integration into a new language environment.

The fifth subsystem Acceptance of Self and Others includes ethnic
tolerance, self-acceptance, self-management, and socio-psychological
competence. This subsystem emphasizes the importance of inner harmo-
ny and social adaptability both for the formation of a positive self-con-
cept of receptive bilinguals, and for successful interaction in diverse
cultural environment.

The sixth subsystem Goal-Oriented Self includes such character-
istics as authoritarianism and self-dependence at the positive pole, as
well as courage at the negative pole. This subsystem helps to strength-
en the self-concept of a receptive bilingual. However, at the negative
pole, emotional restraint and caution can limit opportunities for ac-
tive communication and, therefore, hinder the full development of the
self-concept.

The seventh subsystem Emotional Resilience includes such compo-
nents as emotional stability, self-acceptance, and tension. Emotional sta-
bility allows receptive bilinguals to effectively cope with the emotional
challenges that arise in the process of learning a new language and in-
teracting with native speakers. Self-acceptance promotes the develop-
ment of a positive attitude toward one’s own shortcomings and mistakes,
which is a necessary condition for reducing the anxiety and stress as-
sociated with the language barrier. Tension can manifest itself as a fear
of failure and social evaluation, which complicates the active participa-
tion in the intercultural communication and slows down the process of
language acquisition.
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Figure 2 shows the “weight” of the identified subsystems of the sub-
system level of the self-concept system of receptive bilinguals.

16

14

8
6
4 I I
0

Communicative  Social Self Value Self Competitive Self Acceptance of Goal-Oriented Emotional
Self Self and Others Self Resilience

S}

Fig. 2. “Weight” of subsystems of the self-concept system of receptive bilinguals

Analyzing the data presented in Figure 2, three groups of subsystems
of'the self-concept of receptive bilinguals can be identified. The first group
of subsystems includes Communicative Self and Social Self. It empha-
sizes the importance of effective interaction, successful socialization,
and the establishment of interpersonal connections for the self-concept
of receptive bilinguals. The second group of subsystems includes Value
Self, Competitive Self, and Acceptance of Self and Others. These sub-
systems focus on internal beliefs and principles, the pursuit of achieve-
ments, as well as not only self-acceptance but also a tolerant and open
attitude towards others. This group of subsystems fosters harmonious
relationships and personal development. The subsystems in the third
group, such as Goal-Oriented Self and Emotional Resilience, relate to
aspects of personal effectiveness and psychological stability. They high-
light the ability of receptive bilinguals to set and achieve goals, as well
as the capacity to cope with difficulties and stress.

Conclusion
1. The obtained data provide insights into the characteristics of the
self-concept of bilingual individuals with varying levels of proficiency in
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the second language. Using the metasystem approach as a methodologi-
cal basis for studying the self-concept of a bilingual personality allowed
for a comprehensive understanding of the complex interplay between
language proficiency and self-perception.

2. The self-concept system of a bilingual personality is a system with
an embedded metasystem level. Moreover, it has a hierarchical structure
consisting of metasystem, system, subsystem, component, and element
levels. The metasystem level of the self-concept system of a bilingual
personality encompasses such metasystems as personal, intercultural, and
communicative. The system level shows the integrity and objectivity of
the self-concept system of a bilingual personality. The subsystem level
of the self-concept system of a bilingual personality consists of seven
subsystems responsible for the manifestations of the overall function-
ality of the bilingual personality’s self-concept system, which includes
an embedded meta-level. Each subsystem contains specific components
that, when combined, ensure qualitative and functional homogeneity. The
subsystem level of the self-concept system of a bilingual personality is
quite dynamic and can be reorganized depending on the proficiency level
in the second language. The component level of the self-concept system
of a bilingual personality consists of the scales of the methodologies used
in the study. The same component can be included in various subsystems,
within which it acquires qualitatively new properties. Under certain con-
ditions, components of the system can transform into new subsystems,
as they have their own structure and internal hierarchy. The elemental
level consists of questions and statements from the research methodolo-
gies. Elements lose the qualitative definiteness of the whole but they can
become components. They are also characterized by “dual belonging”,
that means they can simultaneously be elements of the self-concept sys-
tem of a bilingual personality and elements of the metasystems that the
self-concept system of a bilingual personality is included.

3. This hierarchical framework highlights how bilingual individuals
navigate their identities across different linguistic and cultural contexts,
reflecting the dynamic nature of their self-concept. The interplay between
these metasystems suggests that bilinguals may experience a multifac-

— 532 —



Russian Journal of Education and Psychology
2025, Volume 16, Number 2 « http://rjep.ru

eted identity that is shaped by their language use, cultural experiences,
and social interactions. Understanding these nuances can inform edu-
cational practices, therapeutic approaches, and intercultural communi-
cation strategies, ultimately fostering a more inclusive environment for
bilingual individuals.
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