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SEMIOLOGICAL MEANS OF SCIENTIFIC
AND PEDAGOGICAL COGNITION
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Abstract

Background. The language of pedagogical science as the main means of
expressing scientific positions requires special attention, because it express-
es scientific thoughts and presents new knowledge. Obviously, it should be
accurate, avoiding ambiguity and uncertainty. Therefore, one of the actual
tasks of modern pedagogy is to improve, develop and systematize the con-
ceptual and terminological system.

The purpose of the study is to consider semiological means used in
scientific and pedagogical cognition in order to identify, differentiate and
analyze them, as well as to describe the author’s toolkit for researching
pedagogical concepts.

Materials and methods. The methodological basis of the study is the
research techiques of pedagogical semiology and cognitive linguistics: con-
tent analysis, system-structural analysis, comparative analysis, method of
interpretation, which allows to understand more deeply the functioning of
the language of pedagogical science, to form and convey pedagogical mean-
ings, to fix pedagogical phenomena in the language.

Results. The language of pedagogical science is based on words and
expressions of a special kind, i.e. a special semiological system that com-
prises terms and notions. However, the unit of semantic representation of
scientific reasoning is a concept. It represents a logical structuring of scien-
tific ideas about the pedagogical object, so it’s rational to operate the term
“concept” as a certain collective property of pedagogical activity, as well
as a semantic core of culture.
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Pedagogy has its own set of leading concepts to be described and studied.
Therefore, we proposed a multistage toolkit for such conceptual analysis.
The first stage is to place a pedagogical concept in the general term field
of pedagogy. The second stage is to define the concept boundaries and its
conceptual field with subordinate and revealing concepts. The third stage
is the creation of classification, empirical verification and development of a
systemizing model of the pedagogical concept. With the help of the proposed
semiological toolkit it is possible to claim a full disclosure of the content
of pedagogical concept in the conceptual pedagogical picture of the world.
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semiological means; pedagogical notion; pedagogical concept
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Haygnas crares | O0mas nearoruka, ICTOPHS TI€IarOTUKH U 00pa30BaHUs

CEMUOJJIOTUYECKHUE CPEJCTBA
HAYYHO-HEJATOI'MYECKOI'O ITIO3HAHMUSA

B.B. /looposa

AHHOmMauus

Oo0ocuoBanme. S35k neﬂarornqecxoﬁ HAYKH KaK OCHOBHO€ CpC€IACTBO
BBIPpAXKCHUS HAYYHBIX HOSI/IL[I/Iﬁ Tpe6yeT ocoboro BHHMaHUA, B€Ab HMMCHHO OH
ABJIACTCA BBIPA3UTEIIEM HAYyYHBIX MBICJICH U MPE3CHTATOPOM HOBBIX 3HAHUH.
O‘ICBI/IZ[HO, YTO SI3BIK Hez[arornquKof?I HayKI/I JOJIZKCH 6I)ITI> MaKCHUMaAJIbHO
TOYHBIM, n30erarb MHOTO3HAYHOCTH U HEOIPEACICHHOCTH. HO3TOMy aKTy-
aILHON 3azlaqe1‘/'1 COBpeMeHHOfI TICAaroruku ABJIACTCA COBCPIICHCTBOBAHUC,
Pa3BUTUC U CUCTCMATHU3AIIA HOHHTHIﬁHO-TepMHHOJ’IOFH‘IeCKOFO arriapara.

IMesab — paccMOTPETh CEMUOIIOTHUCCKHUE CPEICTBA, KOTOPHIE HCIIONb-
3YIOTCA B HAYYHO-IICAArOTHYC€CKOM IMMO3HAHUU C LEJIIBIO X BBIYJICHCHUA,
T GepeHIMalig U aHAIN3a, a TAKXKE OIMHCaTh pa3paObOTaHHBIH aBTOPOM
I/IHCTp}’MCHTapI/Iﬁ JUISL OITMCAaHUS II€Jarorn4yeCKuX KOHICIITOB.
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Marepuajbl 1 MeTOAbI. MeTO0JIOIMYECKY0 OCHOBY HCCIIEIOBAHUSA
MIPEACTABISCT COO0M METOMOIOTHS ITEIaTOTHUECKOI CeMUOTIOTUH U KOTHHU-
THBHOM JIMHT'BUCTUKHU: KOHTEHT-aHAJIN3, CUCTEMHO-CTPYKTYPHBIN aHau3,
CpaBHUTEJBHBIN aHAIN3, METOJ] UHTEPIPETAIUU, KOTOPbIE MO3BOJISIIOT IITy0-
e TOHATH (PYHKIIMOHUPOBAHHUE A3bIKA NIEJarOrH4eCcKoi HayKu, C(hOpMHUPO-
BaTh U IIEpeNaTh IeIarOTMIEeCKUE CMBICTEI, 3a(hMKCHPOBATH IIEIaTOTHICCKUC
SIBJICHUS B SA3BIKE.

Pe3ysbrarsl. OCHOBY S13bIKa IIEJATOTUYECKOI HAYKU COCTABIISIIOT CJIOBA
U BBIPXXEHUSI 0CO00TO PoOJia, 0COOBIH CEMHOIOTHYECKHI HHCTPYMEHTAPUH,
BKITIOUATOTIIH TEPMHUHEI ¥ TOHATHS. OTHAKO SIMHUIICH CMBICIIOBOTO TIpE/I-
CTaBJICHUA HAYYHOTO PACCYXJACHUS SABJISACTCA KOHIICIIT. On MpCACTaBIACT
c000i1 JIoTHUECKOE CTPYKTYpUPOBAHUE HAyUHBIX NIPECTABICHUH O IeAaro-
TUYeCcKoM 00BEKTe, T03TOMY, Ha Halll B3NVIA, B MElarOruKe palioHaIbHO
HCTOJH30BAaTh TEPMHUH «KOHIICNTY» KaK HEKOE KOIJICKTHBHOE JIOCTOSHIHE
[1€1arOTMYECKOH IEATENILHOCTH, KaK CMBICIIOBOE SIAPO KYJBbTYPBI.

Ilenaroruka umeeT cBOH HaOOP BEAYIINX KOHIIEIITOB, KOTOPHIf HEOOX0-
JUMO ONHCHIBATh U U3y4aTh, B CBSA3U C YEM aKTyaJbHBIM IPEACTaBIIECTCS
MIPEIIOKUTH MHOTOATAITHBIH WHCTPYMEHTAPHUH TaKOTO KOHIIEITYaIbHOTO
aHanmn3a. IlepBbIif aTam npencTaBiseT PacCMOTPEHHE MEAArOrHYCCKOT0
KOHIIENITa B 00IIEM TEPMUHOIOTHYECKOM TOJIe MeJaroruku. Bropoit sran
9TO OIPECICHNE TPAHHUI] KOHIIETITA U HX KOHIIENITYaJIBHOTO TIOJIS C ITO9H-
HEHHBIMH €My M PAaCKPHIBAIONIMMH €r0 COACpKaHWE MOHATHIMHU. TpeTuii
9Tall — CO3/1aHMe KJIacCU(UKALINH, SMINPUYCCKas TpoBepKa H OpPMHUpPOBa-
HHE CUCTEMaTH3UPYIOLIei MOJIeN eAarorn4ecKoro Koxuenta. C oMoIbio
MPEIUIOKEHHOTO CEMHUOIOTHYECKOTO MHCTPYMEHTAPHS MOKHO MPETCHIOBATH
Ha MOJTHOE PACKPBITHE COAEPKAHMS MTEIaTOTHYECKOTO KOHIIETITA B KOHIIETI-
TyaJIbHOM MeJarornueckoi KapTuHe MUpa.

Ki1roueBble c10Ba: S3bIK NEAArOTUKH; TEPMHHOJIOIMUYECKOE MOJNE TIe-
JArorvKH; CEMUOJOTHICCKHE CPENCTBA; IMEAarornieckoe MOHITHE; Me/Ia-
TOTHYECKUH KOHIIECIT

Jas uutuposanus. Jo6posa B.B. Cemuonornyeckue cpeacTa Ha-
yuHO-TIefarorndeckoro no3Hanus // Russian Journal of Education and
Psychology. 2024. T. 15, Ne 6. C. 152-166. DOI: 10.12731/2658-4034-
2024-15-6-714
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Introduction

Scientific cognition is characterized by the unity of thinking and lan-
guage being expressed by language as a form of knowledge existence
and world construction as a system of signs. Thus, any scientific knowl-
edge exists in the form of signs and like a special language of the subject
area. The prospects of cognition of the peculiarities and essence of peo-
ple’s sociocultural life are largely associated with the comprehension of
the sign nature of human existence. For the knowledge about the world
to be objective and the strict unambiguity to be required to all scientif-
ic results, science has to use a developed sign set of cognition, in other
words the language of science. “The thesis that the development of ped-
agogical science is directly related to the improvement of its language is
shared today by almost all scientists” [9, p. 360]. Pedagogy as a scientific
branch and system of activity solves its own tasks in a certain semiotic
space while creating its own semiosphere.

Since any particular science deals with specific objects and phenome-
na, and, most importantly, with a special approach to them, peculiar only
to this science, it is necessary to talk about it in a special way. Specific
notions, terms and concepts are used and the relations between them are
studied in a special way. Without such an approach it is impossible to
formalize any science as an independent branch of knowledge.

The problems of the language of science have recently become es-
pecially important [14; 18]: the dependence of terms and concepts on
the system of views and perceptions, indicating the general method-
ological position of the researcher as a “carrier” of a certain worldview
has become obvious. Science in general and pedagogy, in particular,
cannot exist if they do not perform their main functions: descriptive,
explanatory and predictive, and the realization of these functions is
impossible without the use of the language of science, because it ex-
presses scientific thoughts and presents new knowledge. The language
of pedagogical science as the main means of expressing scientific po-
sitions and research results requires special attention. The understand-
ing of scientific ideas and research results obtained by other scientists
and practitioners depends on it.
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To objectively represent pedagogical phenomena, describe facts and
establish essential links between them the researcher needs not only ef-
fective methods of research, but the rational ways to identify the elements
to be studied, the effective presentation of the obtained results, their clas-
sification and generalization. Since knowledge must be expressed verbal-
ly or by other signs, all these tasks will be feasible only if the processes
of natural-language communication are provided with a sufficiently de-
veloped language of a particular subject area of science. The language
of pedagogical science can be defined as a special semiological system
that is used when talking about pedagogy. This paper presents a study of
semiological means that are used in scientific and pedagogical cognition
in order to distinguish, differentiate and analyze them, and describes the
author’s developed tools for describing pedagogical concepts.

Materials and methods

The methodological framework of the study is based on the methodol-
ogy of pedagogical semiology and cognitive linguistics, which provides
a deep understanding of the nature of pedagogical language function-
ing, systematization of pedagogical concepts and phenomena, formation
and translation of pedagogical meanings, fixation of pedagogical phe-
nomena in the language of pedagogical science. The following methods
were used in the study: content analysis, method of logical analysis of
pedagogical literature, system-structural analysis, comparative analysis,
method of interpretation and contextual analysis. As the main base of
the empirical study we used descriptions of the educational experience
made by recognized masters of the past, pedagogical innovators, mod-
ern foreign practitioners.

Results and discussion

The language of pedagogy is a complex, dynamically developing
system, which reflects the trends of modern education. In order to trans-
fer knowledge and comprehend reality any science as a special field of
thinking uses scientific language represented by a certain developed con-
ceptual and terminological set.
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Scientific analysis of pedagogical reality uses pedagogical facts,
terms, concepts and notions to process the material. Thus, the language
of pedagogy should be extremely accurate in order to avoid multiple
meanings and uncertainty. Then the urgent task of pedagogy today is to
clarify, analyze, improve and systematize the concepts and terminology
of pedagogy. This becomes possible with the use of semiology meth-
ods only because they make a deeper understanding of the pedagogical
science language functioning as a whole and its separate elements pos-
sible, allow to convey and analyze pedagogical meanings, to fix and de-
fine pedagogical phenomena in the language.

The language of pedagogy is based on words and expressions of a
special kind, a special semiological toolkit, including terms and concepts.
Both are framed as something specific to a particular field of knowledge.

All pedagogical phenomena are represented in terms and concepts.
A pedagogical term being included in a certain terminological system
is characterized by its systematic character and so it correlates with the
concept in the form of definition [12]. On the one hand, it has s lexical
base, but on the other, it is also a logical unit of the conceptual and ter-
minological language of every particular science. Thus, its main func-
tion is to express and designate a notion.

Structurally the term content includes the lexical unit semantics forming
the term and the terminological meaning proper defining it language sys-
tem sign nature. The pedagogical terminological system can be defined as
a set of related terms forming the system of notions. “A pedagogical notion
is the result of the process of pedagogical reality cognition expressed in a
word through the fixation of a selected class of pedagogical phenomena
or processes by common, specific for them features” [3, p. 176].

To study the conceptual and terminological apparatus of pedagogy is
impossible unless the essence of such a phenomenon of thought — lan-
guage interaction as a notion is determined. Any scientific notion as the
knowledge of the essential performs a number of important cognitive
functions. It is a concentration of knowledge; a basis for scientific prog-
ress; a means of orientation in the surrounding reality; a means of order-
ing thinking; a means of acquiring objective knowledge [5; 7].
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Ontologically different nature of a notion and a term is leveled at the
level of terminology inventory and systematization [19]. The content of
apedagogical notion is represented in the term in a reduced form, i.e. “in
the terminological system the term is a sign of the notion, its meaning is
the essence of the content of the notion. A notion appears in the form of
a word or word combination serving as its name. A term not only pas-
sively registers a notion, but in its turn influences this notion, clarifies
it, distinguishes it from related ideas™ [4, p. 49]. Therefore, the notion
system is represented by the term system that provides a material form
to pedagogical knowledge and a language picture of pedagogical real-
ity in its own turn.

The semantic representation unit of any form of scientific reasoning
is a concept. If a notion is considered to be a thought structure that re-
flects objects, phenomena and their relations in a generalized abstracted
form by means of fixing of their common and distinctive features, then a
concept presents a phenomenon of the same order, but much wider than
a notion. The concept meaning usually coincides with the representing
word meaning only partially. “Concepts, being elements of the mental
lexicon, fulfill the function of a linguistic substitute in human conscious-
ness for a multitude of different, related objects... Concepts are the threads
of the linguistic fabric of human thinking and mental activity in general,
they are the mental piles on which the whole construction of the “house
of being” of specific individuals rests” [9, p. 344].

Being the components of human consciousness and world knowl-
edge, concepts are studied in philosophy, psychology, culture and other
humanities. However, the most widely “a concept” is researched by lin-
guists. Thus, “a concept” represents the basic cognitive linguistics no-
tion and is defined as a mental structure, “a unit of consciousness” (E.S.
Kubryakova [8]), “an ideal abstract unit” (N.N. Boldyrev [2]), “a multi-
dimensional mental unit with a dominating value element” (V.I. Karasik,
G.G. Slyshkin [6]), “a mental projection of the cultural context” (V.I.
Karasik [6]), “a unit of linguistic world vision” (N.D. Arutyunova [10]),
“an information structure that reflects human knowledge and experience”
(E.S. Kubryakova [8]). The concept is a unit of mental nature enabling to
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express various sides that actualize different layers of its content in the
mental process (Z.D. Popova, [.A. Sternin [16]). The listed researchers
have made a serious contribution to the development of concepts, but
the existing set of concept definitions often hinders understanding of its
essence thus complicating the research process. Therefore, the problem
of understanding the essence of the concept as a term and phenomenon
is still relevant.

We consider the concept understanding proposed by Y.S. Stepanov
to be best suited for the research of pedagogical definitions: “A concept
is a kind of a lump of culture in human consciousness; something in the
form of which culture enters the mental world of a person. And, on the
other hand, the concept is something through which a person — an ordi-
nary, common person, not the “creator of cultural values” — enters the
culture himself, and in some cases affects it” [17, p. 42]. The invariant
concept features include the following: it is verbalized by means of a
word; possess a field structure; form the basis of knowledge storage,
transfer and processing; has neither strict boundaries no specific func-
tions; is social; is the basic culture unit [11]. The idea of a concept as a
core quantum of culture, a basic semantic unit of culture in the human
mental world seems to be the widest and most capacious in our opinion.

In the humanities research the concept are frequently used that allows
to understand “those meanings that a person operates with in the pro-
cess of thinking and that reflect the content... of the results of all human
activity and processes of cognition of the world in the form of certain
‘quanta’ of knowledge” [8, p. 90]. The concept is used when we need
to structure scientific ideas about pedagogical objects logically, so we
suggest to operate concepts instead of notions. The semantic content of
a concept, according to cognitive linguistics, is much broader than those
lexical meanings of a word, which are represented by notions [9]. The
subject of this work was not the notions as they exist in individual con-
sciousnesses, but concepts as a certain collective property of pedagogi-
cal activity, a semantic core of culture.

The concepts have a special status due to their leading role in the
cognition processes —as G.L. Murphy notes: “Concepts are the glue that
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holds our mental world together” [13, p. 1]. We can consider the concepts
to be the meanings that people operate in the thinking process because
they reflect the content and experience of human cognition and activity.

Concepts form the basis of the whole language of science. They allow
storing and transferring knowledge about the world and turn out to be the
building blocks of the conceptual system. “Thinking is a manipulation
of internal (mental) representations” [15, p. 5]. Consequently, we think
in terms of concepts as global quanta of well-structured knowledge [10].
If the number of words in an ordinary natural language reaches many
hundreds of thousands, the number of concepts in a particular language
of a particular science does not exceed a few dozens, rarely hundreds.
This explains why they can be singled out after careful selection, care-
fully defined and engaged in clarification of their meaning.

Each science has its own scope of work, it is engaged in the study of
specific objects, and its content is analyzed and built on several leading
concepts. For pedagogy such basic concepts (categories) are education,
training, upbringing and development. Each of these concepts has its
own content, but only together they determine the content of pedagogy
as a whole. Then all the other selected and analyzed concepts should be
considered in the general conceptual field of pedagogy, where one con-
cept correlates, complements and opposes the others. To define the con-
cept place in the linguistic picture of educational reality the most diverse
contexts are involved in the analysis: interdisciplinary and pedagogical.
After specifying the concepts, the scope of their application in the lin-
guistic picture of educational reality is considered separately, which al-
lows to embed the concept in the general term field of pedagogy. When
we talk about concepts, we are obliged to clearly define the boundaries
of each of them and compare them in the conceptual field they should
fully cover. Therefore, the next stage of concept research is to define its
boundaries and identify its structural elements.

A concept is characterized by a complex structure. Firstly, it includes
everything belonging to the notion structure. However, one cannot ex-
press all the content variety of a concept by using only language means
as each of them reveals only a part of it. Therefore, the concept struc-
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ture should also include everything that make it a fact of culture, namely
its original form, its history, its modern form, evaluations, associations,
connotations, etc. Any developed science is characterized by the repre-
sentation of the objects of its study in a form that either demonstrates
them visually or provides an opportunity to process them and obtain new
knowledge. A concept is a complex multidimensional formation that in-
cludes conceptual-denotative characteristics as well as evaluative, conno-
tative, associative, figurative features and all communicatively significant
information that should be analyzed and fixed when describing the con-
cept. In a generalized way the concept structure represents a circle with
the main notion, the concept core in the center, and everything related
to culture, social and personal experience on the periphery. Therefore,
the next stage of concept description is the creation of a terminological
field with subordinate and revealing concepts.

Using the linguistic toolkit developed by us according to the above-
mentioned, further classification is created, empirical verification is carried
out and a systematizing model of the concept is formed, which allows to
present the scheme of semantic relations between the elements in the con-
cept. Thus, with the help of the proposed toolkit it is possible to claim to
distinguish and fully disclose the content of the pedagogical concept (for
example, the concept of “pedagogical event” is described in [4]) in the
conceptual pedagogical picture of the world, if at all possible to approach
it. “We should not forget that the description of a concept can be carried
out only up to a certain level, beyond which there is a certain spiritual re-
ality, which cannot be described, but can be experienced” [17, p. 41]. The
concept structure is many-sided, and there is still no consensus about its
components in science. At the same time, an important thing to realize is
that there are no clearly defined boundaries of a concept, and any devel-
oped concept structure implies conventionality of a certain level.

Author’s position

The author’s position is to justify the necessity of operating the con-
cepts as basic semantic units of culture to represent pedagogical phenom-
ena. To achieve this goal, the author proposes a toolkit for researching
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pedagogical concepts. Since a pedagogical concept is a complex struc-
ture and should be integrated into the term field of pedagogy, it is nec-
essary to analyse and describe the concept at several levels. At the first
level it is proposed to consider the pedagogical concept in the general
conceptual field of pedagogy and in the interdisciplinary context, which
allows to relate it to the basic pedagogical concepts, to establish its place
in the linguistic consciousness of a person, i.e. to integrate the concept
into the general term field of pedagogy.

The next stage of the pedagogical concept research is to define its
boundaries and identify its structural elements in order to differentiate
its conceptual field. The complex structure of the concept, including con-
ceptual-denotative, connotative, associative and other characteristics,
can be visualized in the form of a terminological field with subordinate
and revealing concepts.

At the next stage of pedagogical concept analysis on the basis of the
obtained information it is possible to create a classification, conduct em-
pirical testing and form a systemizing model of the pedagogical concept,
representing semantic relations between its elements. Thus, with the
help of the semiological toolkit proposed by the author, we can claim to
distinguish and fully reveal the content of the pedagogical concept as a
certain collective property of pedagogical activity.

Conclusion

Science, in the form of knowledge and the activity of producing
knowledge, is realized by society and is its product. Therefore, both
knowledge and the process of obtaining this knowledge should exist in
a form that would be accessible to researchers and society as a whole.
In other words, knowledge should have a material, sensually percepti-
ble shell and a unified sign form. The most important systemic compo-
nent of science is its language. The study of the scientific language is
one of the most urgent theoretical and practical problems today. Firstly,
it is connected with the fact that language is the most important factor
in the development and functioning of any society. Secondly, science
itself is at a new stage of development that leads to the transformation,
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rethinking and development of the language of science. Today science
is mostly interdisciplinary by nature and this leads to the complication
and diversification of the form of fixation and representation of scien-
tific knowledge.

Systematization of the language of pedagogy is necessary because
it performs a number of important methodological functions, such as
providing deductive systematization of scientific knowledge, explana-
tion and systematization of empirical and theoretical knowledge, devel-
opment of knowledge through clarification of concepts, deepening and
expansion of their scope [20]. The search and improvement of its own
terminology and its own leading concepts are an inseparable part of cre-
ating a paradigm of pedagogical science.

References

1. Arutyunova N.D. Language and the human world. Moscow: Shkola «Ja-
zyki russkoj kul’tury» Publ., 1999, 896 p.

2. Boldyrev N.N. Cognitive semantics. Tambov: TSU Publ., 2014, 236 p.

3. Bordovskaya N.V., Rean A.A. Pedagogy. St. Petersburg: Piter Publ.,
2009, 304 p.

4. Dobrova V.V. The concept of the “pedagogical event” in educational dis-
course. Vestnik of Samara State Technical University. Series: Psycholog-
ical and Pedagogical Sciences, 2022, vol. 19, no. 4, pp. 47-56. https://
doi.org/10.17673/vsgtu-pps.2022.4.4.

5. Gorsky D.P. Issues of the abstract and education. Moscow: Academy of
Science of USSR Publ., 1961, 351 p.

6. Karasik V.I., Slyshkin G.G. Lingvo-cultural concept as a unit of research.
Metodologicheskiye problem kognitivnoy lingvistiki [Methodological
problems of cognitive linguistics], Voronezh, 2001, 198 p.

7. Koshkina Y.A Pedagogical terminology as an object of cross disciplinary
studies. Vestnik Tomskogo gos. un-ta [Bulletin of Tomsk State Universi-
ty], 2010, no. 339, pp. 155-160.

8. Short dictionary of the cognitive terms / V.Z. Dem’yankov, E.S. Kubryako-
va, Y.G. Pankrats, L.G. Luzina. Moscow: Moskovskiy gos un-tet, 1996.
230 p.

— 163 —



Russian Journal of Education and Psychology
2024, Tom 15, Ne 6, wacts 1 « http://rjep.ru

9. Lukatsky M.A. Pedagogy in search of itself: a collection of scientific
articles. Moscow: Izd-vo Mask. 2020. 500 p.

10.Maslova V.A. Introduction to cognitive linguistics. Moscow: Flinta Publ.,
2016, 296 p.

11.Maslova V.A. Lingvoculturology. Introduction. Moscow Yurait Publ.,
2024, 208 p.

12. Mavlanova M. Productive ways in teaching pedagogical terminology. Mod-
ern Science and Research, 2024, vol. 3, no. 6. URL: https:/inlibrary.uz/in-
dex.php/science-research/article/view/34802 (accessed October 05, 2024).

13.Murphy G.L. The big book of concepts. Cambridge: MA, 2002, 555 p.

14.Nizomova M.B. Pedagogical terms as an object of linguistic research.
EPRA International Journal of Multidisciplinary Research (1IIMR), 2022,
vol. 8(3), pp. 284-290. https://doi.org/10.36713/epra2013

15.Petrov V.V. Language and artificial intelligence. Language and Intelli-
gence. Moscow, Progress Publ., 1995, pp. 5-11.

16.Popova Z.D., Sternin [.A. Essays on cognitive linguistics. Voronezh: Is-
toki Publ., 2003, 192 p.

17.Stepanov Y.S. Constants: Dictionary of Russian Culture. Moscow: Ya-
zyki russkoy kultury Publ., 1997, 824 p.

18.Trotzke A., Ranki T. Introduction to Pedagogical Linguistics. Pedagog-
ical Linguistics, 2020, pp. 1-17.

19. Veidt V.P. Problems of modern pedagogical terminology. Kaliningradskiy
vestnik obrazovaniya [Kaliningrad Education Bulletin], 2020, no. 4(8),
pp. 4-14. https:// koirojournal.ru/realises/g2020/23dec2020/kvo401/ (ac-
cessed May 01, 2023).

20. Yakovleva N.O. Conceptual apparatus of modern pedagogical research.
Pedagogicheskoe obrazovanie i nauka [Pedagogical education and cul-
ture], 2012, no. 12, pp. 94-99.

Cnucox numepamypul
1. Apytionosa H.JI. SI3pik 1 Mmup venoBeka. M.: IlIkomna «SI3biku pycckoit
KynbTYphD», 1999. 896 c.
2. bongsipes H.H. Korautuenas cemantuka. Tam6os: TI'Y, 2014. 236 c.
3. bopmosckas H.B., Pean A.A. Ilenaroruxa. CII6.: ITutep, 2009. 304 c.

— 164 —


https://inlibrary.uz/index.php/science-research/article/view/34802
https://inlibrary.uz/index.php/science-research/article/view/34802

Russian Journal of Education and Psychology
2024, Volume 15, Number 6, Part 1 « http://rjep.ru

4. Dobrova V.V. The concept of the “pedagogical event” in educational
discourse // Vestnik of Samara State Technical University. Series: Psy-
chological and Pedagogical Sciences, 2022, vol. 19, no. 4, pp. 47-56.
https://doi.org/10.17673/vsgtu-pps.2022.4.4.

5. Topckwuii J1.I1. Bonipocs! abcrpakuuu u o0pa3oBanus noHatuil. M.: U3n-
Bo Axkanemun Hayk CCCP, 1961. 351 c.

6. Kapacuk B.W., Cipiukus [T JINHIBOKY/IBTYpHBIM KOHIENT KaK €JUHU-
11a ¥ccnenoBanust / Metogonoruyeckue npooaeMbl KOTHUTHBHOM JIMHT-
BucTUKU. Boponex, 2001. 198 p.

7. Komkuna E.A. [Tegarornyeckasi TepMUHOIOTHS KaK 00BEKT MEKTUCIIH-
mHapHoro uccienoBanus / Bectauk TI'Y. 2010. Ne 339. C. 155-160.

8. Kparkuii ciioBapb KOTHUTHBHBIX TepMUHOB / B.3. JlembsinkoB, E.C. Ky-
Opsixosa, }O.I". [Nankpaw, JL.I. Jlysuna. M.: MI'Y, 1996. 230 c.

9. Jlykankwmii M.A. Ilenaroruka B mouckax ce0si: COOpHUK Hay4YHBIX CTa-
teil. M.: Macka. 2020. 500 c.

10.Maciosa B.A. BeeieHue B KOTHUTUBHYIO TMHTBUCTUKY. Mocksa: OJINH-
TA, 2016. 296 c.

11.Macnosa B.A. Jluarsokyneryposnorus. Beenenne. M.: FOpaiit, 2024.
208 c.

12. Mavlanova M. Productive ways in teaching pedagogical terminology // Mod-
ern Science and Research, 2014, vol. 3, no. 6. URL: https://inlibrary.uz/index.
php/science-research/article/view/34802 (nara obparmenwst: 5 oktsiopst 2024).

13.Murphy G.L. The big book of concepts. Cambridge: MA, 2002, 555 p.

14.Nizomova M.B. Pedagogical terms as an object of linguistic research //
EPRA International Journal of Multidisciplinary Research (IIMR), 2022,
vol. 8(3), pp. 284-290. https://doi.org/10.36713/epra2013

15.11erpos B.B. SI3bIK 1 HCKYCCTBECHHBIN HHTEIUICKT // SI3bIK M HHTEIUICKT.
M.: IIporpecc, 1995. C. 5-11.

16.1TomoBa 3./1., Crepuun MU.A. Ouepku 10 KOTHUTUBHON JIMHI'BUCTHKE.
Boponex: Uctoxu, 2003. 192 c.

17.Crenanos 10.C. Kouncrantsl: CiioBapp pycckoil KyabTypsl. M.: SI3b1ku
pycckoii KynbTypsl, 1997. 824 c.

18.Trotzke A., Ranki T. Introduction to Pedagogical Linguistics // Pedagog-
ical Linguistics, 2020, pp. 1-17.

— 165 —


file:///C:/Users/Home/Desktop/RJEP_v15_6_%d1%871_2024/%d0%b8%d1%81%d1%85%d0%be%d0%b4%d0%bd%d0%b8%d0%ba%d0%b8/%d0%9f%d0%b5%d0%b4%d0%b0%d0%b3%d0%be%d0%b3%d0%b8%d1%87%d0%b5%d1%81%d0%ba%d0%b8%d0%b5%20%d0%b8%d1%81%d1%81%d0%bb%d0%b5%d0%b4%d0%be%d0%b2%d0%b0%d0%bd%d0%b8%d1%8f_Educational%20and%20Pedagogical%20Studies/!Dobrova_article17.10.24(%d0%b8%d1%81%d0%bf%d1%80)/ 
file:///C:/Users/Home/Desktop/RJEP_v15_6_%d1%871_2024/%d0%b8%d1%81%d1%85%d0%be%d0%b4%d0%bd%d0%b8%d0%ba%d0%b8/%d0%9f%d0%b5%d0%b4%d0%b0%d0%b3%d0%be%d0%b3%d0%b8%d1%87%d0%b5%d1%81%d0%ba%d0%b8%d0%b5%20%d0%b8%d1%81%d1%81%d0%bb%d0%b5%d0%b4%d0%be%d0%b2%d0%b0%d0%bd%d0%b8%d1%8f_Educational%20and%20Pedagogical%20Studies/!Dobrova_article17.10.24(%d0%b8%d1%81%d0%bf%d1%80)/ 

Russian Journal of Education and Psychology
2024, Tom 15, Ne 6, wacts 1 « http://rjep.ru

19.Beiiar B.I1. [Ipo6aeMbl coBpeMeHHOH Nejarornueckoi TepMUHOIOTUU
/I Kanmuauarpaackuii BecTHUK oOpasoBanus. 2020. Ne 4(8). C. 4-14.
URL: https:// koirojournal.ru/realises/g2020/23dec2020/kvo401/ (nata
obpamtenust: 01.05.2023).

20. AAxosnesa H.O. [ToHaTuiiHbIi anmnapar COBPEMEHHOTO [1€1arorn4eckoro
uccienosanus // [legarormueckoe odpaszopanue u Hayka. 2012. Ne 12.
C. 94-99.

DATA ABOUT THE AUTHOR

Victoria V. Dobrova, Candidate of Psychology, Associate Professor,
Head of the Department of Foreign Languages
Samara State Technical University
244, Molodogvardeyskaya Str., Samara, 443100, Russian Federation
victoria_dob@mail.ru
SPIN-code: 3815-6268
ORCID: https://orcid.org/0000-0002-3037-4797
ResearcherID: D-5584-2014
Scopus Author ID: 57193736717
ResearchGate: https.//www.researchgate.net/profile/Victoria-Do-
brova

JAHHBIE Ob ABTOPE
JloopoBa Buktopus BagumoBHa, K.1IC.H., IOIEHT, 3aB. Kadeapoi

«HOCTpaHHBIE SA3BIKI
@I'BOY BO «Camapcruti 20cyoapcmeeHHbill mexHuueckuil

YHUepcumem

yi. Monoooesapoeiickas, 244, , e. Camapa, 443100, Poccutickas

Deoepayus

victoria_dob@mail.ru
Ilocrynuna 17.10.2024 Received 17.10.2024
ITocne peuensuposanus 02.11.2024 Revised 02.11.2024
[Ipunsra 12.11.2024 Accepted 12.11.2024

— 166 —


mailto:victoria_dob@mail.ru
https://www.researchgate.net/profile/Victoria-Dobrova
https://www.researchgate.net/profile/Victoria-Dobrova
mailto:victoria_dob@mail.ru

