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SOCIAL AND PSYCHOLOGICAL RESOURCES
OF CHILDREN WITH SPECIAL EDUCATIONAL NEEDS
(DIAGNOSTIC CONTEXT IN BULGARIA AND RUSSIA)

LV. Krotova, S.A. Eyubova

Background. The paper describes ways of diagnosing social and psy-
chological resources of children with special needs. The authors propose
to study the diagnostic capabilities of socialization of children with spe-
cial needs as a unique integrative tool in the work of specialists getting
in touch with children with special needs (inclusive education, special
education). Two aspects of diagnostics of socialization of preschool
children with special needs in Bulgaria and Russia who are provided
with inclusive education according to official procedures are considered.

The research hypothesis is the assumption of inclusion of multiple
characteristics of socialization of preschool children, which can serve as
resources for successful social adaptation of children with special needs.

The purpose of the study is to structure the review based on the group-
ing of parameters related to the characteristics of adaptive socialization
resources in the context of meeting special needs.

Methodology. The study was carried out in accordance with the the-
oretical and methodological principles of psychology and pedagogy and
the special methodology of psychological science (the principle of per-
sonal approach), the following methods were used (analysis, synthesis;
abstraction and specification; comparison and generalization, method
of induction and deduction, method of analogies; modeling).

The results are based on introductory studies of official recommenda-
tions for research on socialization of children with special needs in earlier
studies conducted in both countries. It is shown that most of the target so-
cialization scales are the same and are reflected in the predictive research
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procedure. In addition, it has been proven that in Bulgaria the scales are
more substantive about the child s conditions and developmental situation,
while in Russia they refer to the child's personal and socio-psychological
indicators. In Bulgaria, there is no tendency to emphasize the functions
of socialization areas, while in Russia, a number of diagnostic tests em-
phasize the socialization areas of the preschool child with special needs.

Practical implications. This Russian peculiarity allows us to refer to the
method of prediction level measurement as an integral and unique tool which
includes socialization parameters through refraction of personal charac-
teristics of a child with special needs in various spheres of his/her relations
(parents, adults, peers) and ways of organization of activity (organized and
free), i.e. conditions of social development. In conclusion, in both countries
it is necessary to redirect diagnostic methods to more integrative methods
of work. In Bulgaria, more attention needs to be paid to comprehensiveness,
and in Russia, the specificity of developmental disorders must be monitored.

Keywords: special educational needs; diagnosis, children; social-
ization, Bulgaria; Russia
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COLOUAJBHO-IICUXOJOI'MYECKHUE PECYPCBI
JETEM C OCOBBIMHU OBPA3OBATEJbHBIMHA
MOTPEBHOCTAMH (IUATHOCTHYECKHUI
KOHTEKCT B BOJITAPUU U POCCHUN)

U.B. Kpomoea, C.A. I10606a

Obocnoganue. B cmamve ananusupyomcs cnocoobl OUaZHOCMUKU
COYUATLHO-NCUXOTIOSULECKUX Pecypco8 demell ¢ 0coObIMU NOMPeOHO-
cmamu. Aemopel npeonazaiom u3y4ums 803MOHCHOCMU OUACHOCUKU
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coyuanuzayuu oemeti ¢ 0COOLIMU NOMPEOHOCAMU KAK YHUKATLHBIL
UHIMeSPamuHbILL UHCIMPYMEHM 8 pabome CReyuaIucmos, padomaioujux
¢ dembMu ¢ 0COOBIMU ROMPEOHOCMAMU (UHKIIO3UBHOE 00PA308aHUE,
cneyuanvroe obpazosanue). Paccmampusaiomes dsa acnekma oua-
SHOCTUKU COYUATUZAYUU OOUKOTLHUKOG C OCODBIMU NOMPEeOHOCmAMU
6 boneapuu u Poccuu, Komopwvim 6 cOOmEemcmauu ¢ 0QuyuaitbHbimu
npoyedypamu npedoCcmasisiemcst UHKII03UGHoe 00pasosanue.

B kauecmse uccnedosamenscroii 2unomesul 8bICHynaen npeononodice-
HUE 0 GKIIOUEHHOCHU MHOICECTNEA XAPAKMEPUCTNUK COYUATU3AYUL Oe-
metl OOUKOILHO20 B03PACMA, KOMOPbIE MOZYN CLYHCUMNb Pecypcamul Ois
VCHeUHOU COYUAIbHOU adanmayuu demetl ¢ 0CoObIMU NOMPEOHOCHIAMIL.

Lenv uccnedosanus — cmpykmypuposanue 0630pa Ha 0CHOGe pyn-
NUPOBKU NAPAMEMPOSB, CEA3AHHBIX C XAPAKMEPUCUKAMUY AOANNMUBHBIX
PeCypcos coyuanuzayuil 8 yCio8usx Y0081emeopetust 0coowix nompeo-
HOocmell.

Memoovt u memooonozus ucciedosanus. Vccieoosanue nposoou-
JI0Cb 8 COOMBEMCMBUU C TNEOPEMUKO-MEMOO0N02ULECKUMU RPUHYUNAMU
NCUXON02UU U Ne0a202UKU U CReYUATbHOU MEMOOOI02UL NCUXONOSU-
YecKoll HAyKU (MPUHYUN JTUYHOCTIHO20 N00X00d), ObLIU UCNONb308AHbL
Memoobl: meopemuyeckue (AHaIu3,; CUHme3, abCcmpasuposanue u KoH-
Kpemuzayusi, cpasHenue u 00odujenue; Memoo uHOYKyuu u 0eoyKyuu,
Memoo anano2uil;, MoOeIUpo8aHue).

Pe3ynomamut 0cHOBAHBI HA O3HAKOMUMETbHBIX UCCIE008AHUSAX O U-
YUATBHBIX PEKOMEHOAYULl NO U3YUEeHUIO COYUATU3AYUY 0emell ¢ 0Co-
OvLMU nOMpebHOCMAMU 6 DOTIee PAHHUX UCCTE008AHUSX, NPOBEOCHHBIX
8 VKA3AHHBIX CMpanax. AHanu3 noxasai, umo O0IbUUHCTNEO YeNeablX
NOKA3amenei-wKanl Coyuaiu3ayuy cO8Nadaiom u OmpaiceHvl 6 npo-
yedype ucciedosanus npocHosuposanus. Kpome moeo, 6vin nonyuen
861600 0 MmoM, umo 6 boneapuu wikanwl 6o1ee npedmemHo OMHOCAMCA K
VCOBUAM U cumyayuu pazeumus pebenka, a 8 Poccuu — x nuunocmmuvim
U COYUANLHO-NCUXON0SUMECKUM ROKAzamenam pebenka. B Boneapuu nem
meHOenyuU 8bloeleHus (PyHKYUll HanpaereHutl coyuanuszayuu, 8 Poccuu
arce 8 pade OUASHOCMUYECKUX MeCno8 NPOUCXOO0UM bloeieHue UMEHHO
10 HANPAGIEHUAM COYUANU3AYUU PeDOEeHKA OOUKOTbHO20 803DACTA.
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Oo6nacms npumenenus pe3yibmamos. [{annas poccutickas 0cooeH-
HOCMb NO3BOTIAEN 00PAWAMbCsL K MeMoouKe U3MepeHUst YPOGHSL NPOSHO-
3UPOBAHUSL 0COOEHHOCMEN COYUATU3AYUU Oemell KaK K UHMEe2PATlbHOMY
U YHUKATLHOMY UHCIPYMEHMY, 8KTI0Ualoujemy 6 cebs napamempnl co-
yuaiuzayuu yepes nperomieHue IUYHOCMHBIX XapaKmepucmux peoén-
Ka ¢ 0COObIMU NOMPEOHOCMAMU 8 PASTUYHBIX Cepax e20 OMHOUEHUT
(podumenu, 3pocivie, CEPCMHUKU) U CNOCOOAX OPLAHU3AYUU Oessmelb-
HoCcmu (0p2anu308aHHOU U CBOOOOHOLL), MO eClb YCA0BULL COYUATLHO20
pazeumusi. B 3axaouenue ciedyem ommemums, Ymo HAyUHbIM CO00OUje-
cmeam obeux cmpan credyem K OUASHOCUYECKUM Memoodam padomul
dobasums Oonee unmeepamuenvle. Mcciedosamenim uz boneapuu cmo-
um yoensims 00bULe GHUMAHUSL UZYYEHUIO KOMIJIEKCHOCU, d V4eHbLM
u3 Poccuu — cneyupuunocmu napyuienuil 8 pazeumuul.

Knroueswie crosa: ocodvie oopazosamenvhvle nompeOHocmu, 0emu,
ouacnocmuka; coyuanuzayus; boneapus; Poccus

Jna yumuposanus. Kpomosa U.B., Dwbosa C.A. Coyuanvno-ncu-
Xojozuyeckue pecypcol 0emeli ¢ 0CoObIMU 00PA3068aMeNbHLIMU NOMPEO-
Hocmsimu (OuacHocmuyeckuti koumexem 6 boneapuu u Poccuu) // Russian
Journal of Education and Psychology. 2024. T. 15, Ne 3. C. 346-364.
DOI: 10.12731/2658-4034-2024-15-3-505

Introduction

Socialization is the process by which individuals learn and adopt the
norms, values, beliefs, and behaviors of their society or culture. Diag-
nostic contexts refer to the factors that influence the identification and
diagnosis of disabilities in children (Akhmetzyanova, Krotova, 2019;
Eyubova, 2022; Pitten, Markova, Krishler, Krolak-Scwerdt, 2018). In
the conditions of economic, political, and socio-cultural transformations,
society’s desire to develop the socialization of children with special needs
is most in demand. Numerous psychological and pedagogical studies
show that children with special needs are a risk group for socialization.
Typical difficulties in their socialization have been identified, i.e., diffi-
culties in building relationships with their significant adults and peers;
insufficient understanding and compliance with social rules and norms;
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difficulties in organizing their activities; little variation in adequate ways
of behavior in significant situations of life activities; inability to assess
the consequences of their actions and behavior of others.

When considering the socialization of children in inclusive education,
it is important to consider the diagnostic contexts that may affect their
educational experiences. Children with disabilities require specialized
assessments or evaluations to diagnose their condition and determine
appropriate educational interventions.

The current study discusses the practices of evaluation of special ed-
ucational needs in Bulgaria and Russia and provides valuable insights
into the socialization experiences of children with special needs.

The existence of a large number of studies of aspects of socialization
dictates the need to form a complete picture of prediction in the space of
socialization in preschool age as a multidimensional platform to assess the
psychological nature of disorders of a child with special needs in his/her re-
lations with the world, with peers and adults in free and organized activities.
Predictive categories play an increasing role in the socialization of a child
with special needs and become a key dimension of the specifics of his or her
development. Situational-events spheres of forecasting relations: “‘child —par-
ent”, “child —adult”, “child — child” at preschool age, along with functional
(regulatory, cognitive, speech-communicative) and structural (predicting ac-
tions, predicting statements, predicting emotions) components of forecasting,
are becoming increasingly important measures of the nature of socialization
in developmental disabilities (Akhmetzyanova, Artemyeva, 2020).

Purpose and objectives of the study

The purpose of the study is to examine the diagnostic contexts of so-
cialization in the prognosis of children with special needs in Bulgaria
and Russia, identifying the integrative parameters of prognosis.

Literature review

Preschool age is an important stage for the psychological develop-
ment of a child. At this age, it is important to foster adequate interaction
with peers, since all human life is built on interpersonal relationships.
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Socialization of children in today’s world, is an urgent issue. And the
main factor in this issue is successful interaction with other people. The
ability to organize interaction with a peer, with an adult, positively af-
fects social experience. Based on a theoretical analysis of psychological
and pedagogical literature, foreign and domestic research (Golovanova,
2004) the concept of socialization is understood as a process of assimi-
lation of social rules and norms accepted in society by a person, and as
a two-way process aimed at active interaction with other people. During
diagnostics of socialization of children with special needs in most cases
it is recommended to apply diagnostics which includes significant direc-
tions of socialization: cognitive — that is the formation of social norms
and rules in children; emotional and evaluative — that is the formation
of children’s idea of social emotions; and behavioral — that is the abili-
ty to apply and observe norms and rules of behavior (Morozova, 2022).

Despite the relative abundance of works in this field, it is difficult
to find an integrative concept that takes into account all aspects in so-
cialization of a child with special needs in the spheres of his or her re-
lations with psychological processes of his or her social development.
However, the connection of prediction with the nature and specificity
of socialization in the development of a child with special needs reveals
the psychological structure of attributes (criteria) of prediction in the
socialization of a child with special needs (Akhmetzyanova, Artemye-
va, 2020).To date, predictive abilities have been studied in organic dis-
orders (Skidanenko, 2005), movement disorders in children (Bernstein,
1991), the specificity of social anticipatory models of images of children
with developmental disorders (Viktorova, 2015, Peresleni, 1982). In the
works by L.A. Regush and E.A. Sergienko there is the distinguish of
regulatory, cognitive, communicative functions of anticipation is made
(Regush, 2003, Sergienko, 1997).

Methodology

This study examines the diagnosis of the socialization of children with
special needs according to the official decision in the preschool educa-
tion system (Ministry of Education and Science in Bulgaria on the In-
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clusive Education page (https://www.mon.bg/bg/100379 , Federal State
Educational Standard of Preschool Education (approved by Order of the
Ministry of Education and Science of the Russian Federation No. 1155
of October 17, 2013) — that is children aged 3 to 7 years inclusive. These
data include national education policy documents, education statistics,
and relevant studies concerning both countries. Educational policy doc-
uments are listed in the list of references made. There is no recognized
gap between the principles of ensuring the socialization of children with
special needs described in policy documents and the practical implemen-
tation of meeting the special needs of inclusive education. Therefore,
we also use official statistics from both countries. Relevant information
on the most common ways of diagnosing socialization is collected in
slightly different ways in Bulgaria and Russia, which ensures validity
and reliability. Thus, we also use relevant studies that help shed some
light on the data we analyze.

Results on Bulgaria

The current state educational standard for inclusive education in Bul-
garia was regulated in 2017 through the Ordinance on Inclusive Education.

The preferred term in the Ordinance on Inclusive Education is eval-
uation rather than diagnosis and refers to early assessment of personal
development support needs in pre-school and school education. One of
the main tasks of early assessment is related to clarifying the current lev-
el of development of the examined child or student, and also to identify
the risk of learning difficulties.

According to the Bulgarian law the assessment of the individual needs of
children and students, for whom there are indications that they have special
educational needs, is carried out within three months from the beginning
of the school year, and the duration of the assessment is at least two weeks.

The assessment of the individual needs of a child or student is a
process of collecting and analyzing specific information about his/her
functioning, i.e., his/her strengths, difficulties, potential for optimal de-
velopment, participation in the educational process, opportunities for
realization. The evaluation is carried out by a support team of special-
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ists which members are approved by the director of the kindergarten or
school for a specific child or student.

The support team includes a psychologist, a speech therapist, a re-
source teacher, a hearing and speech rehabilitator or a teacher of chil-
dren and students with impaired vision for children and students with
impaired hearing or with impaired vision, as well as the teachers in the
kindergarten group / the class teachers.

The multidisciplinary team enables assessment in the following areas:

* cognitive development;

e communication skills;

e social skills;

* physical development;

 adaptive behavior;

» family functioning.

The Ministry of Education and Science in Bulgaria has specially
developed complex methodologies for functional assessment, such as:

» Methodology for assessing the educational needs of children and

students;

* Methodology for functional assessment and working with chil-

dren with mental retardation and the autistic spectrum disorders;

* Methodology for assessing individual needs of children and stu-

dents with multiple disabilities;

* Methodology for verbal and non-verbal assessment of communi-

cation.

These methodologies are with open access on the website of the Min-
istry of Education and Science in Bulgaria on the Inclusive Education
page. When assessing the individual needs of children and students, the
team’s specialists use also some specialized tools adapted to Bulgarian
conditions, pointed out in the Ordinance on Inclusive Education:

* Developmental Profile-3 (DP-3) — Child Development Rating

Scale
*  Wechsler Intelligence Scale for Children — I'V Edition (WISC IV)
» Conners Attention Deficit and Hyperactivity Disorder Rating Scale
Third Edition (Conners 3)
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These specialized tools require prior training and could be used by
psychologists, special education teachers and speech pathologists.

Description of the main tools for assessment of special educational
needs in Bulgaria:

* The Developmental Profile-3 or DP-3 is one of the most frequent-
ly applied tools for assessment of child development, used by the
support teams of regional centers of inclusive education in Bul-
garia. The Developmental Profile-3 (DP-3) is a rating scale for as-
sessing child development in five key functional areas — physical
development, adaptive behavior, social-emotional development,
cognitive development and communication. The DP-3 enables a
quick and economical assessment of the typical development of
children and identifying a delay in one or more of the assessed ar-
eas. The DP-3 is designed to assess the development of children
from birth to 12 years and 11 months. DP-3"s efficiency is well
documented in a number of scientific studies (Glascoe & Byrne,
1993; Jane Jung-Ae Hur, 1997). The results of the five functional
scales form the general index of development, which is mapped
to different ranges of interpretation. Based on these results, it is
possible to perform periodic testing and to monitor the progress
or the effect of educational interventions applied. An additional
advantage in the process of assessment, identification and refer-
ral of children with special educational support is the possibility
to identify gifted children who may also need an individual ap-
proach in the learning process. DP-3 results can be directly used
not only to assess, identify and refer for special educational sup-
port, but also to plan educational strategies based on which func-
tional area skills need to be supported.

* The Wechsler Intelligence Scale for Children - IV Edition (WISC
IV) has established itself as the “gold standard” in assessing intel-
lectual functioning (Wechsler, 1949). WISC 1V is used to assess
cognitive development; assessment of intellectual potentials or
deficits (mental retardation); identification of special educational
needs (by comparing test scores with school achievement); iden-
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tification of particularly talented children; identification of devel-
opmental dyslexia (by comparing test scores with school grades
or language proficiency test scores); differential diagnosis (when
diagnosing ADHD, autism spectrum disorders, etc.). Core scales
in the WISC-IV are verbal comprehension; visual thinking; work-
ing memory; information processing speed; general intelligence.

» The Conners 3 is a rating scale for assessing ADHD — Attention

Deficit Hyperactivity Disorder (Kao & Thomas, 2010). Along
with this, it assesses oppositional, defiant and disruptive behavior
disorders. Conners 3 is intended for children from 6 to 18 years
of'age and was developed in accordance with the American stan-
dard IDEA (The Individuals with Disabilities Education Act) for
identifying children with special educational needs (Lipkin et all.,
2015). The administration of the questionnaire requires the col-
lection of information from several sources - parent/s, teacher/s,
and if the child is over 8 years old, the self-assessment form must
be completed. Conners 3 can successfully be used for screening
and diagnosis of suspected hyperactivity and/or attention deficit;
ADHD combined type disorder; conduct disorder and opposition-
al defiant disorder.

The assessment of special educational needs of children and students
is carried out individually by each specialist from the support team, tak-
ing into account the child’s or student’s strengths and opportunities to
participate in the educational process. All assessments during the eval-
uation are carried out according to the Assessment Card for the indi-
vidual needs of the child or student. Each specialist of the team fills in
a part of the Assessment Card corresponding to his competence, after
mutual agreement between the specialists is formed a general opinion
on the child’s functioning and on the necessary additional educational
support. The parent declares written informed consent or disagreement
with the final evaluation and proposed forms of educational support in
the Assessment Card. When assessing individual educational needs, the
educational and personal achievements of the child or student, as well as
the current social and emotional development, are taken into account. If
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necessary, information is collected from social service providers or from
health services that the child or family use. The team carrying out the
evaluation complies with the code of ethics for working with children
of the relevant educational institution, takes into account the opinion of
the parent, if possible, also of the child or student, and guarantees access
to information of the parent during all stages of the evaluation process.

Results on Russia

The study of diagnostic indicators of socialization in preschool chil-
dren was conducted on the basis of the selected criteria of socialization,
which allow to judge the difficulties of this process in children with spe-
cial needs. Thanks to the analysis of theoretical and empirical research
for each direction of socialization appropriate diagnostic techniques were
selected. They included socialization directions: behavioral — ability to
apply and observe norms and rules of behavior, cognitive — formation of
children’s social norms and rules; emotional and evaluative — formation
of children’s idea of social emotions (Morozova, 2022).

* “Following social norms of behavior and rules” as a criterion of
successful socialization is highlighted by many Russian scientists.
The researchers have developed a technique capable of determin-
ing cultural congruence, an indicator of a preschooler’s compli-
ance with the rules in a normative situation that must be learned
at his or her age (Bayanova, 2017). Significant factors of cultur-
al congruence of a preschool child are: “Obedience, compliance
with expectations of the adult”, “Safety”, “Self-care, hygiene”
and “Self-control” (a block of normative behavior in socialization
study).

*  “The method of expert evaluation of a child’s communicative be-
havior” (by N.E. Veraksa). The Federal State Educational Standard
for Preschool Education - 2013 sets significant targets for social
development at the end of preschool education. They include:
ability to take into account norms and rules of behavior accepted
in the society; ability to apply them in different kinds of activity,
in communication with significant adults and peers; observance
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of hygiene rules, ability to play and follow game rules; ability to
obey norms, adjust to them; ability to use speech for communi-
cation, expression of thoughts, wishes, needs, feelings; ability to
agree with others, considering their interests and feelings; abil-
ity to empathize with others, display their feelings and resolve
conflicts. The study of these socialization indicators in preschool
children with special needs is carried out with the help of scales:
“Understanding of tasks”, “Understanding of peer states”, “Atti-
tude towards an adult”, “Attitude towards a peer” (a behavior un-
derstanding block in the socialization study).

* “Emotional faces” (by N.Ya. Semago). The Federal State Educa-
tional Standard of Preschool Education offers the ability to describe
and recognize emotions and emotional experiences and empathy
among the criteria of positive socialization (Semago, 2005). M.L.
Lisina presented parameters for the study of the communicative
development of preschool children — the level of development of
social and emotional intelligence and the level of empathy de-
velopment (Lisina, 2014), that is, the development of social and
emotional intelligence, emotional responsiveness, empathy, the
ability to use facial expression, pantomimic and voice in commu-
nication, education of a friendly attitude toward peers, because
the emotional life of the child is rich and intense and without it
the interaction of the older preschool children is impossible. Ev-
erything that a preschooler gets involved in should have a bright
emotional coloring, otherwise the activity will not take place or
will quickly collapse. The child, because of his/her age, is just not
able to do what he/she is not interested in. In the study of social-
ization, the following indicators are mentioned: “Friendliness”,
“Joy”, “Anger”, “Shame”, “Offense”, “Surprise”, “Fear” (a block
of speech-communicative behavior).

» “Predictive stories” (by A.I. Akhmetzyanova, T.V. Artemyeva). That
is the tool for assessment of prediction and socialization indicators
in preschool children with special needs. The study of structural
and functional components of prediction in preschool children was
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conducted using the developed toolkit: “Action prediction”, “State-
ment prediction”, “Emotion prediction”, “Nonverbal prediction”,
“Regulatory prediction function”, “Cognitive prediction function”,
“Speech and communication prediction function”, “’Child — par-
ent’ in organized activity”, “’Child — adult’ in organized activity”,
“’Child — child’ in organized activity”. Anticipation in the aspect of
socialization provides a unique opportunity to implement a trajec-
tory to support children with special needs, which will further de-
termine the overall picture of their socialization and, consequently,
the path of social and individual development of a child.

Discussions

The results show that despite the fact that diagnostics of socialization
of a child with special needs corresponds to the general principle, simi-
lar parameters and scales concerning spheres and activities of the child,
Bulgaria and Russia seem to cope differently with similar problems relat-
ed to the use of diagnostic tools. The structure of the socialization space
of a child with special needs is a complex multidimensional whole that
represents the unity of its constituent components. Each of these par-
ticular relations has qualitative uniqueness and makes its own unique
contribution to the socialization of a child with special needs, which is
reflected in its peculiarities of forecasting in social and psychological in-
teractions, relations in various types of activity. The well-being of these
spheres of relations can serve as a criterion of successful socialization
of'a preschool child with special needs, and disadvantage in any of these

Conclusion

Thus, the analysis of existing psychodiagnostic methods for determin-
ing the level and content of socialization of a child with special needs
shows the presence of constructive restrictions:

1. The one-dimensional nature of assessments of socialization func-
tions. As a rule, only an integral assessment of the level of socialization
is determined without taking into account the type of situations and fac-
tors that cause it.
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2. Psychodiagnostic methods of socialization research differ in scales
and indicators in each of their variants.

Due to the noted restrictions and limitations in the use of currently
used tests aimed at diagnosing children’s socialization, the task of de-
veloping a new test — more universal, such as “The Predictive Stories”
and as a test questionnaire of multidimensional social and psychological
assessment of predicting preschool children — is obviously exist.

Socialization of a child with special needs acquires specific tools
in the use of measuring the level and content of prognostication and
it is a process that can be controlled and regulated. And, unfortunate-
ly, this resource in the socialization of children with special needs
is not used to the fullest extent. In this regard, further work in this
direction seems very promising to us. Further research can be con-
nected with the study of the phenomenon of prediction in the field
of growth and education of children with particular features of psy-
chophysical development.

The leading phenomenon in socialization of children with special needs
is “Forecasting” and the following criteria can be used as its markers:
that is a person’s ability to interpret and forecast not only the behavior
of a communication partner, but also his or her own behavior in order
to build constructive interaction.
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