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Abstract

Background. Studying the problems of teacher-student interaction in the process
of learning a foreign language is believed to be quite significant since it is the nature
of this interaction that largely determines not only the success of learning but also the
student’s attitude towards the language itself, culture, and the educational process as a
whole. This is where pedagogy, psychology, linguistics, and cultural studies intersect,
and any communication breakdowns may disrupt this complex structure. Unlike many
other disciplines, language cannot be ‘absorbed’ passively. It is formed as well as de-
veloped in dialogue, in a communicative context. If the interaction between teacher and
student is formal, asymmetric, or based on the fear of making mistakes, language ceases
to be a means of communication and turns into a set of rules. Analyzing interaction prob-
lems helps to understand why students are afraid to speak, avoid spontaneous speech,
and prefer silence to active participation. A common authoritarian model, in which the
teacher dominates and the student only acts as a performer, often reduces communica-
tive activity. Analyzing interaction problems allows us to identify, which teaching strat-
egies truly promote the development of language competence and which merely create
the illusion of learning.

Purpose. To analyze the problems of teacher-student interaction in the process of
learning a foreign language, examine the influence of the classroom environment, de-
fine the roles of the student and the teacher, develop strategies for two-way positive
communication between the teacher and the student, that fosters the ability to speak the
foreign language.
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Materials and methods. The study employed a combination of theoretical and em-
pirical methods, including the analysis of scholarly literature, pedagogical observation,
questionnaire surveys, interviews, and content and discourse analysis of classroom in-
teraction. The research material consisted of audio and video recordings of foreign lan-
guage classes, questionnaire data, interviews, teaching and learning materials, and the
results of students’ progress.

Results. The authors conclude that teachers’ burnout leads to authoritarian approach-
es and lack of empathy, which in turn create more student’ resistance and emotional
withdrawal. The educational system itself sometimes perpetuates emotional exhaustion
and disengagement.

The research results show that factors such as encouraging positive emotions, us-
ing structured but flexible curricula can significantly improve the quality of learning.

Keywords: teacher-student interaction; foreign language; emotional and behavioral
aspects; uniqueness of roles; supportive learning environment; compatibility
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Annomauus

ObocHoBanue. I3yuenue npodiieM B3aMMOJICHCTBHS MIPEIIO/IaBaTelis U CTy/ICHTa B
IpoLecce U3yUeHHsT HHOCTPAHHOTO SI3bIKA BaYKHO TIOTOMY, YTO HMEHHO XapaKTep STOro
B3aUMOJICHCTBYSI BO MHOTOM OIIPEJIeIIsIeT He TOJIBKO YCIEIHOCTh 00yUeHusl, HO U OTHO-
LIIEHHE YYaIIerocsi K CaMOMY SI3BIKY, KyJIBTYpe U IPOIIeccy 00pa30BaHusl B IIEJIOM. 37eCh
CXOJIAITCS MeJJarOTHKa, TICUXOJIOTHS, IMHIBUCTUKA M KyJIBTYpOJIOTHS, U JItoOble cOon B
KOMMYHUKAI[MH Pa3pyLIalOT 3Ty CIOKHYIO CTPYKTYpy. B oTinMune oT MHOTHX Apyrux
JMCLIMIUINH, SI3bIK HEJb3s «YCBOMTH» NaccuBHO. OH (opMHUpyeTCsl B TMajore, B CUTya-
1 obmenus. Ecim B3anmozelicTBre pernoaaBaTeis U CTyeHTa GopMalibHO, aCUMMe-
TPHUYHO WJIM OCHOBAHO HA CTpaxe OMIMOKH, SI3bIK NepecTaéT ObITh CPEICTBOM OOLICHHS
U IIpeBpamaeTcs B Habop mpaBuil. AHaIU3 NPoOIeM B3aUMOJICHCTBUS O3BOJISIET T10-
HSTB, IOYEMY CTYJICHTHI OOSTCSI TOBOPHUTH, H30€TraloT CIIOHTAHHOW PeYH M MPEANOYuH-
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TAIOT MOJTYaHHUE AKTUBHOMY ydacTHIO. PacnpocTpaHeHHas aBTOpUTapHas MOJIEb, I7e
IIperiojiaBaTesib JAOMUHHUPYET, a CTYJCHT BBICTYNAeT JUILIb B POJIU UCIIOIHUTEIS, YACTO
CHIIKAET KOMMYHHUKATHBHYIO aKTUBHOCTb. AHAJIN3 POOJIEM B3aUMOZICHCTBHS [IO3BOJISET
OIIPE/ICNIUTh, KAKUE CTPATEIMH MIPETIO/IBaHHsl ACHCTBUTEIBLHO CIIOCOOCTBYIOT PA3BUTHIO
pEUeBOM KOMIIETCHIIMH, @ KaKHE JIMILb CO3/al0T ILTIO3UI0 00Y4CHHUS.

Heus. [Ipoananu3uposats NpodIeMbl B3aUMOACHCTBHSA IPEIIOAABATENS U CTYICHTA
B IIpOLIECCE U3YUYEHHsI MHOCTPAHHOTO A3bIKa, I0Ka3aTh BIMSHUE OOCTAaHOBKH B KJlacce,
0003HAYNTH POJIU CTYACHTA M MPENOaBaTesi, BBIpaboTaTh CTPaTerHu JBYCTOPOHHEH
MO3UTUBHOM KOMMyHI/I](aL[I/II/I npenoglaBaTem{ 151 CTyﬂeHTa, Be;lyume K paCKprTI/ll'O CITIO-
COOHOCTH 3arOBOPUTH Ha HHOCTPAHHOM SI3BIKE.

MarepuaJjibl 1 MeTO/bI. B 1ccienoBaniy HCIOIb30BaICs KOMITIEKC TEOPETUIECKUX
1 OMIUPHUICCKUX METOIOB, BKH}O‘[a}OLLIl/Iﬁ aHaJIn3 Hay'—lHOI\/'I m/lTepaTypr, neaaroruye-
CKOe HaONIOICHUEe, aHKETHPOBAaHKE, HHTEPBbIOMPOBAHKE, KOHTEHT- U AUCKYypC-aHaIN3
yueOHOro B3auMoJeiicTBus. MarepuanoM UCCIIeI0BaHUs MTOCITYXUIIU ayu0- U BUICO-
3aIKCH 3aHITHH 0 HHOCTPAHHOMY SI3bIKY, QHKETHBIE JJAaHHBIC, HHTEPBbIO, YueOHO-Me-
TOANYECKHE MaTepUaIbl U PEe3yJIbTaThl YCIEBAEMOCTH 00YYaIOIIIXCSI.

Pe3yabTaTbl. ABTOPBI IPUXOAAT K BHIBO/LY, YTO SMOLIMOHAIEHOE BEITOPAHHUE IIPEIIO-
JlaBaTelisi IPUBOAUT K aBTOPUTAPHBIM MOIXO/IAM U OTCYTCTBHIO 3MITaTHH, YTO, B CBOIO
o4epesb, yCUIIMBACT COMPOTUBIICHHE YYAIMXCS U UX SMOIMOHAIBHYIO 3aMKHYTOCTb.
Cama cuctema 00pa30oBaHMsl OTYACTH CIIOCOOCTBYET SYMOLMOHAIBHOMY HCTOIICHHIO U
OTUYIKJICHUIO.

Pesynbrarsl HCCIeI0BaHMS TIOKA3bIBAIOT, YTO TaKHe (GaKTOPhI, KaK MOOLIPEHUE MO-
JIOKUTEIIBHBIX IMOLHH, HCIIOIBE30BaHUE CTPYKTYPUPOBAHHBIX, HO THOKUX Y4eOHBIX IIPO-
rpaMM, MOTYT 3HAUUTEIIBHO YIIYUIIUTh Ka9eCTBO OOyUCHUSL.

KioueBble ci10Ba: B3aMMOJCHCTBHE YUHUTEINS H YYCHUKA; HHOCTPAHHBIH S3BIK;
9MOLIMOHAJIBHBIE U IIOBEACHYECKNE aCIIeKThI; YHUKAIBHOCTD POJISH; MO//IePIKMBAOLIast
yueOHas cpesia; COBMECTHMOCTD

Jnst uurupoBanust. Henrok, E. A., & Maieesa, E. /1. (2026). [IpoGnems! B3anmozeii-
CTBUSI IIPETIOIABATENSI M CTYACHTA B ITPOLIECCe N3YUYEHHs] HHOCTPAHHOTO sI3bIKA. Russian
Journal of Education and Psychology, 17(2), 444—465. https://doi.org/10.12731/2658-
4034-2026-17-2-1133

Introduction

Due to permanently changing new technologies many recently advanced
teaching styles have become invalid and need urgent innovation. The sci-
entific relevance of this article lies in the fact that the authors carried out a
detailed analysis of the importance of compatibility between teaching and
learning styles.
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The purpose of this research is to demonstrate the problems of teach-
er-student interaction when learning a foreign language.

Our tasks were to analyze the following problems:

1. The emotional impact of classroom experience

2. The unique dynamic between teacher-student roles

3. The strategies for creating a supportive learning environment

The article also addresses the role of curriculum structure and the potential
pitfalls of fostering competition in the classroom. The interaction between a
teacher and a student in foreign language learning is multifaceted, encom-
passing emotional, behavioral, and relational dimensions. The authors came
to the scientifically innovative conclusion that by fostering compatibility,
encouraging positive emotions, establishing meaningful connections, and
creating structured yet flexible curricula, teachers can significantly enhance
the learning experience. The strategies, which have been worked out in the
process of the research, confirm a significant theoretical importance of the
work. Avoiding competitive practices and promoting collaboration further
ensures that students feel supported and motivated to succeed, which under-
scores practical importance of the research. Ultimately, the role of the teacher
extends far beyond imparting knowledge — it is about inspiring and guiding
students toward effective communication and cultural understanding. The
fact, that all the conclusions were based on the scientific investigations and
personal experience prove the veracity and validity of the present research.

Compatibility between a student and a teacher when learning a foreign
language is of great importance. The compatibility should be evident not
only in personality traits but also in the alignment of teaching and learning
styles. Mismatches in teaching methods or expectations can lead to misun-
derstandings, disengagement, and reduced effectiveness in the classroom.
Teachers should aim to adapt their teaching approaches to meet the needs
of diverse learners, while students benefit from being open about their pref-
erences and difficulties. Learning style refers to the way a person processes
and receives new information, while teaching style is how a person relays
new information and what kind of environment they create in the classroom.
Teaching styles differ depending on the personal preference of the teacher,
the abilities, values as well as the discipline. Learning styles, however, are

447 —



Russian Journal of Education and Psychology
2026, Tom 17, Ne 2 « https://rjep.ru

more innate, but can also be acquired. There are many ways to process in-
formation, for example, by repetition, studying in a group or individually, by
explaining to others; some people need systematic instructions, some ben-
efit from understanding the bigger picture and then working out the details,
and many others. These differences in learning styles depend on personal
experience, innate abilities, [Q, curiosity, self-esteem, social standing in the
class, interest in the discipline, self-discipline, and previous knowledge. “In
EFL classroom interaction, positive politeness strategy was applied to deal
with asking for and giving an opinion, asking for and giving suggestion,
stating approval and disapproval” [5, p. 213].

Over the years many researchers have attempted to identify and name
different learning styles, “VARK learning styles” is the one of the most
popular. The idea is that students have one dominant learning style: visu-
al (V) by seeing, auditory (A) by hearing, read/write (R) or kinesthetic (K)
by doing [3, p. 5].

Another popular one is the Index of Learning Styles (ILS), which is a
more adaptive categorizing method, because it does not classify students
as one type of learner or the other but rather indicates their tendencies. Ac-
cording to this model, there are four dimensions of learning styles, and each
dimension has two opposite sides:

1. Active and reflective learners: active learners tend to understand new
information better by doing something with it, while reflective learners pre-
fer thinking about it quietly first.

2. Sensing and intuitive learners: sensors like facts, details and practical
information and skills, they are better at memorizing, but they do not like
surprises and complications. Intuitive learners like a more innovative ap-
proach, they are better at understanding theoretical and abstract concepts,
and they hate repetition.

3. Visual and verbal learners: visual learners are better when they have
access to presentations, timelines, maps, charts, pictures, and verbal learners
better understand spoken or written explanations. Some people learn best
by seeing and hearing at the same time.

4. Sequential and global learners: sequential learners benefit from direct
and linear explanations, they understand new information better when they
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know what it consists of and all of its details. Global learners are faster and
absorb new information in chunks before grasping the full concept [2, p. 108].

To believe in these categories or to adhere to them is a choice of each
teacher, but in order to help students learn faster and better, it is prefera-
ble that the teacher recognizes the differences of each student and includes
new teaching techniques in their arsenal, for example, a visual presentation
in their explanation.

The emotions experienced during language learning often shape a stu-
dent’s perception of the language itself. For many students, classroom lessons
are the primary and sometimes only source of language exposure, especially
at the beginning stages. Positive or negative emotions during these lessons
can significantly influence motivation and engagement. If students associ-
ate the language with positive emotions, such as enjoyment or pride in their
progress, they are more likely to remain motivated and confident in their
abilities. On the other hand, negative experiences, such as stress, frustration,
or fear of failure, may hinder progress and lead to a decline in enthusiasm.
Teachers play a pivotal role in creating an emotionally supportive environ-
ment where students feel encouraged and valued. Emotions can both en-
hance and hinder the learning process. They determine one’s behavior at a
particular moment as they affect attention, will, and memory.

The emotional status of the teacher and the students is in constant mutual
influence, regardless of the form of study: in person or online. The teacher’s
understanding of the role that emotions play in the educational space, how
the emotional mood of one person in a group or the whole group’s emo-
tional state can change the dynamics of the learning process, will allow to
develop more effective pedagogical influences on students. Since emotions
are part of all thoughts and influence people’s actions, the ability to manage
emotions becomes one of the leading social competencies when interacting
not only with the outside world, but also with oneself. “The repercussions
of a positive student-teacher relationship transcend academic parameters”
[19, p. 392].

An important feature of a successful teacher is the ability to recognize
students’ emotions and adjust their learning style. “Teachers should devel-
op empathy, motivation skills, and support for students in difficult learning
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situations. It has already been identified that “care” can be readily gendered
in academia” [18]. Positive reinforcements are among the most useful tools
for a teacher, and the type of language the teacher uses greatly affects stu-
dent’ perception of their mood, interest and motivation.

The idea of usage of motivative expressions is mentioned in various ar-
ticles. Some of the authors give their own examples. We summarized the
data and added our own expressions found in the process of our research.

Some speech tools that perform an emotional and evaluative function:
Great! Great idea! This is such an original/unique/exceptional solution! What
a thoughtful/attentive/responsive person! I knew you could do it! Fantastic!
Wow! Amazing job! Cool! It takes your breath away! Wonderful! Brilliant!
Thats great! Great job! Outstanding! Perfect! I'm so proud of you! Super!
That's great! Great creativity! That's great! You 're just fantastic! Wonder-
ful! A great discovery! Exceptional! Its brilliant! Great job! An incredible
job! Absolutely phenomenal! I love it!

The following phrases can be used to regulate discipline: /'d appreciate
it if you stopped interrupting. I understand your chat is very interesting,
but I wish you didn 't talk when I'm talking. I understand you are excited,
anyway, I hope you will be quiet soon and we can ... That's brilliant you all
have so many ideas. Raise your hands to answer, please.

To increase motivation, we recommend using the following phrases: Who
wants to be the first/best in...? Try harder! Go on! Nearly right. Close! You
can do it! Almost! Way to go!

To finish the lesson in a positive emotional way and raise willingness
for further study, we suggest expressing appreciation about their current
performance. The quote bellow, which contains the student’s opinion, con-
firms our assumption. “When teachers tell me something good about my
performance, I feel really happy and I was like that all day in my classes.
You feel good and motivated. I feel like participating more because I know
I am doing things right” [17, p. 6].

Students not only listen to the phrases the teacher uses, but also read
into the sincerity of their voices, look at their faces, and watch their body
language. Therefore, these phrases are only useful if they do not contradict
all other factors.
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In university settings, relationships between teachers and students are
often formal or limited due to the sheer number of students and classes. “It
is very important to understand the concept of communication, the elements
that must be fulfilled to create effective communication, and the role that
communication plays in the context of the learning process” [10, p. 115].

However, foreign language teaching requires a more personalized approach.
“Giving the students the same chances in speaking is the main point to be
successful in promoting effective interaction in the classroom” [15, p. 176].

Language learning is inherently about communication, and focusing sole-
ly on theoretical skills is insufficient and useless. Establishing a meaningful
relationship where the student feels comfortable asking questions and in-
teracting with the teacher is crucial. Since the teacher holds the position of
authority in the classroom, they should take the initiative in building these
connections. This can be achieved through active listening, showing gen-
uine interest in the students’ progress, and creating opportunities for open
communication. “When students experienced boredom, they perceived less
teacher enthusiasm and humor” [1, p.113].

A teacher is not just a language-learning tool, but a person, and a stu-
dent is not just a passive recipient of the knowledge, but a person. “Many
studies have revealed that a teacher’s role exceeds the notion of ‘teaching’
[20, p.92]. This concept must be understood by both parties in order to have
beneficial relationships. Based on the research done, it can be concluded that
the teacher has more power and responsibility in building a teacher-student
relationship, because students respond to what the teacher initiates. How-
ever, students could and should take a more active role if the relationship is
not beneficial to their learning progress. The end goal of those interactions
is for the student to be able to communicate in a foreign language, and if
the relationship they have with the teacher negatively affects that goal, stu-
dents should attempt to remedy it, if at all possible.

In order to assess how students would react to a problem in their re-
lationships with the teacher, we asked a group of students with different
learning experiences and from different universities to answer the following
question: “In a hypothetical situation you experience problems with your
teacher, you sense that there is a tension in your interactions and you be-
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lieve that it affects your grades and your performance in class. How would
you attempt to fix it?

A) Talk to the teacher directly;

B) Transfer to another group;

C) Keep quite or ignore it.

For the most part, the participants chose option C (38%), with option A
(31%) being a close second. Those who chose option B and those who were
indecisive between B and C were presented in equal proportions (15%). We
asked the students to explain the reasoning behind their choices. Those who
chose option A, i.e group A, said that they believed it was better to face prob-
lems head-on in order to understand its cause and what action they could take
to resolve it. All the participants in group A were certain in their communi-
cation and problem resolution skills; they highlighted that the only reason
they did not see this option working was if the teacher was not engaging
and was not willing to resolve the situation. Group A also said that the per-
sonality of the teacher did not affect their choice, but in case the problem
could not be resolved, they would choose option B.

Groups B and C both chose a non-confrontation approach due to the fear
of worsening the situation. The participants said that they were afraid of pro-
voking a negative reaction from the teacher if they took a direct approach
as the students were unsure how the teacher might react if they brought up
the problem. Ways in which students in group C might resolve the prob-
lem differ; some said that they would work harder to win the teacher back,
hoping that their efforts would be noticed and recognized. Others, however,
said that they would do that was asked of them and nothing more to fix the
problem in hopes that it would go away on its own. Group B said that they
believed it was pointless to talk to the teacher and reason with them, but they
also did not want to the problem to affect their grades and performance in
class, they saw transferring as the most reasonable approach.

To draw useful conclusions from the survey, we need to understand that
students provided answers based on their personal experience and on the
experience of their peers. This important detail allows us to see that most
student do not feel comfortable approaching and discussing problems with
their teachers, many just do not see the point. The relationship between stu-
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dents and the teacher depends on both parties. The teacher should initiate
said relationships, but if a student does not want to develop them, then there
will be no results. The teacher, in return, should take an interest and act if a
student comes to them with a problem.

Teachers took their own survey to allow us to see the perspective of the
teacher in a similar situation. They were asked to answer one question: “In
a hypothetical situation, you have a problem with your student, they are a
troublemaker and are disruptive in class. How would you go about resolv-
ing this issue?

A) Fail them during the exam;

B) Talk to them;

C) Ignore the situation.

According to the survey results 54% of teachers chose option A and
would fail the student or be completely indifferent during the exam to try
to force them to change groups. This suggests that many teachers see direct
consequences — such as failing the student — as a reasonable method for ad-
dressing disruptive behavior. This approach seems to be favored by teachers
who believe that forcing students to face the consequences might lead to a
change in their behavior or even a shift to another group. However, 20% of
teachers chose option B and would try to talk to the student to figure out a
possible solution and find out what caused their behavior. Teachers in this
group acknowledge that talking to the student often does not lead to a suc-
cessful resolution, suggesting frustration with this strategy’s effectiveness.
While this is the least favored approach, it indicates that some teachers still
value communication and trying to understand the root causes of the student’s
behavior. The remaining 26% of participants opted for option C. Ignoring
the situation and not falling for the provocations of the student in the eyes
of group C is a difficult way to deal with the situation, but the most possi-
ble. Teachers in this group noted that while they would attempt to talk to
the student, they would ultimately decide to ignore the provocations, possi-
bly due to the perceived difficulty or ineffectiveness of the other strategies.

The results of this poll help us to better understand the interpersonal re-
lationships from the teachers’ standpoint. The majority of the teachers are
in group A. This suggests a lower degree of flexibility in the relationship,
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where teachers see their role more as disciplinarians than as mentors, which
can hinder the development of a more collaborative and supportive envi-
ronment. The survey results also suggest that teachers do not always view
themselves as proactive in preventing issues but rather as reacting to prob-
lems once they arise. This reflects a possible lack of preparation in manag-
ing interpersonal conflicts in the classroom, which negatively impacts the
overall group atmosphere and teacher-student relationships.

With the results from both surveys, we can see key problems that both
students and teachers are facing. Many students seem to lack trust in their
teachers’ ability to resolve conflicts constructively. While some students
feel comfortable addressing issues directly, a significant number are ei-
ther afraid of confrontation or unsure how to approach the teacher, sug-
gesting a need for greater emphasis on building communication skills for
both students and teachers. The trend towards avoiding is relevant in both
surveys. This could lead to unresolved issues, which might affect both ac-
ademic performance and overall student well-being. These results suggest
that improving communication skills and building trust between students
and teachers could lead to more open, constructive relationships and better
conflict resolution in academic settings. Teachers may need to foster a more
approachable and supportive environment to encourage students to address
issues before they escalate.

At the initial stages of language learning, students often resemble chil-
dren in their communication abilities, regardless of their actual age or ma-
turity. They struggle to express their thoughts, articulate even basic ideas,
and rely heavily on the teacher for validation and support. The teachers
should take this into consideration when interacting with students because
it can shed light on the students’ behavior in class. These dynamic high-
lights the importance of the teacher’s role as a guide and mentor. Teachers
should approach their students with patience and empathy, recognizing that
this dependency is a natural part of the learning process and will evolve as
the students gain confidence and proficiency. Positive reinforcement is an
invaluable tool for teachers that should be used throughout the learning pro-
cess, being the most effective at the start. The importance and application of
positive reinforcement have been deeply researched by educators and even
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animal trainers, who have found it to be one of the most useful tactics for
learning and directing behavior across ages and species.

So what are positive or negative reinforcements? In short, it is what a
teacher decides to focus on, it is also a difference of approach. The main goal
of teaching cannot be reached without establishment of the correct emotion-
al climate: “Teachers face increasingly more demands and challenges in the
classroom” [7, p. 397]. In other words, a teacher should praise progress and
reward accomplishments rather than criticize mistakes. We can think about
it this way: negative reinforcement is giving 100 points to a student and de-
ducting a point for every mistake, positive reinforcements is starting with 0
and adding a point for every correct answer. In the end, the result will be the
same, let us say 75 points, but there is a difference in perception. It works
better in verbal interactions between students and their educators. Negative
reinforcement has always been the default go-to method of learning, because
it is easier. Positive reinforcement takes time, patience and dedication on
the teacher’s part. It involves creating a system of rewarding a desired type
of behavior. For example, verbal recognition, giving some kind of physical
reward, positive feedback in front of others, rewarding with opportunities,
giving points for asking a question in class, or for volunteering to answer a
question. Every teacher is free to create a system that works best for them and
their students, but the teacher must keep two things in mind while creating
this system. First, it is to be clear and predictable, so the students understand
what kinds of behavior are being encouraged. Second, the teacher should use
a variety of rewards, because different people are more responsive to verbal
recognition or physical rewards or new opportunities, so that this method is
equally effective for everyone. Additionally, positive reinforcement helps
to create a supportive and motivating learning environment. When students
feel recognized and valued, they are more likely to engage actively in les-
sons and take risks in their learning without fear of failure. They overlook
the risk of being mistaken in favor of trying something new. Incorporating
positive reinforcement into education requires a shift in mindset both for
teachers and students. It moves away from a fear-based learning model to-
ward one that fosters confidence, self-motivation, and a love for learning.
When used effectively, positive reinforcement not only improves academic
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performance but also strengthens relationships between educators and stu-
dents, making the classroom a place where students feel safe, encouraged,
and inspired to grow. “As a behavior setting, the classroom runs on inter-
actions between and among participants” [16, p. 369].

It does not mean that teacher have to forfeit correcting mistakes altogeth-
er, students still obviously need to understand and correct their mistakes,
otherwise there is not much learning involved. Teachers should still deduct
points for mistakes during tests, because it is more time-efficient. Howev-
er, if the student only receives negative feedback from the teacher, it is all
they will think of their abilities, that they always make mistakes and cannot
seem to get anything right, regardless of their actual level.

Learning a new language is a demanding process that can cause signif-
icant stress and frustration. An effective way to mitigate these emotions is
to create an understandable and predictable curriculum. A clear structure al-
lows students to anticipate the flow of lessons, prepare for upcoming tasks,
and better understand what is expected of them. Consistency in teaching
methods, regular feedback, and clear learning objectives can all contribute
to a sense of stability and reduce anxiety. Predictability fosters a sense of
control and confidence in students, enabling them to focus more on their
learning. It helps students be better prepared for certain tasks and under-
stand what is expected of them.

It is important to note that the difficulties discussed in the previous sec-
tions rarely exist in isolation. They are interconnected, being mutually rein-
forcing, and often produce a cumulative effect that diminishes the quality of
interaction between teachers and students. The following section explores
several additional issues that substantially affect the dynamics of language
learning and communication in the classroom.

A widespread issue in foreign language teaching is the excessive focus on
grammatical accuracy. Many teachers, guided by long-standing pedagogical
traditions, place primary emphasis on correctness rather than fluency. While
accuracy is an essential component of language competence, constant atten-
tion to error correction often causes anxiety and inhibits spontaneous speech.
Instead of perceiving mistakes as a natural and valuable part of the learning
process, students begin to associate them with failure and embarrassment.
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This approach transforms the classroom into a space of constant monitor-
ing rather than exploration. Excessive correction may interrupt the flow of
communication, leading students to speak less and think more about avoid-
ing mistakes than about expressing meaning. Focused feedback, on the oth-
er hand, where teachers target only specific categories of errors, tends to be
more efficient and less emotionally taxing.

Moreover, institutional expectations often reinforce this perfectionist ap-
proach: grading rubrics and standardized tests prioritize grammatical form
over communicative competence. As a result, students internalize the idea
that fluency is secondary, which limits creativity and willingness to experi-
ment with new linguistic structures. The overemphasis on correctness thus
restricts authentic interaction and transforms learning into performance un-
der pressure rather than a process of discovery.

Closely related to the problem above is the scarcity of individualized
feedback. In large classes, teachers are frequently unable to provide detailed,
personalized comments. Heavy workloads, time constraints, and adminis-
trative pressure lead to generalized responses that fail to address specific
student needs. When feedback is vague such as “work on your grammar”
or “improve your writing style” students do not know where to begin or
how to progress. They lose a sense of direction and become demotivated.
The absence of personal attention also communicates to learners that their
progress is not noticed or valued. Consequently, they turn to grades and peer
comparisons as substitutes for meaningful guidance.

Lack of individual feedback contributes to the erosion of self-regulation
skills. Instead of evaluating their own learning, students depend on exter-
nal approval. They become reactive rather than proactive, waiting for in-
structions rather than initiating questions or seeking solutions. In this way,
the teacher’s silence — or generic commentary — can be as harmful as overt
criticism. Meaningful feedback is not merely a correction; it is a dialogue
that builds confidence and encourages growth.

Another crucial yet often underestimated problem is teacher burnout.
Emotional exhaustion, depersonalization, and a reduced sense of personal ac-
complishment are the core components of burnout as described in Maslach’s
model. In the context of foreign language teaching, burnout directly affects
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classroom atmosphere and the quality of communication. Teachers who expe-
rience chronic fatigue or frustration tend to rely on routine methods and avoid
innovation. Their patience and empathy decline, and they may unintentionally
project negativity onto their students. A teacher who feels emotionally drained
is less likely to notice subtle signals of their students’ confusion, anxiety, or
disengagement. Over time, this leads to a colder, more mechanical classroom
environment in which genuine communication becomes rare.

“Research confirms that burnout not only lowers teaching effectiveness
but also transmits emotional fatigue to students, reducing their motivation
and engagement” [7, p. 25]. This emotional “contagion” can create a feed-
back loop: unmotivated students increase the teacher’s stress, which in turn
further diminishes classroom energy. Preventing burnout requires institutional
support, peer collaboration, and opportunities for teachers to reflect on their
emotional well-being. Without addressing this psychological dimension,
even the most well-designed curricula will fail to produce positive results.

A recurring problem in many educational contexts is the passive role of
students who rely entirely on the teacher as the sole source of knowledge
and authority. In such classrooms, learners expect constant guidance, cor-
rection, and approval. They hesitate to act independently, fearing mistakes
or disapproval. As a result, their learning becomes externally driven rather
than self-directed. This dependence is reinforced by traditional teacher-cen-
tered methods that position the instructor as the “giver” of information and
the student as a “receiver”. The structure discourages autonomy and self-re-
flection. Students who are accustomed to being told what to do rarely de-
velop strategies for self-evaluation, time management, or goal setting. They
tend to ask repetitive questions such as “Is this correct?”” or “What should
I do next?”, even when instructions are clear.

Such passivity severely limits language development. Communication
in a foreign language requires risk-taking, initiative, and self-expression —
qualities incompatible with fear of independence. Encouraging autonomy
does not mean abandoning guidance; rather, it means gradually transferring
responsibility from teacher to learner through reflective tasks, peer review,
and project-based learning. The challenge is to create a classroom culture
in which curiosity and experimentation are rewarded rather than punished.
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Perhaps the most subtle yet far-reaching issue lies in the insufficient prac-
tice of reflection by teachers themselves. Reflection is not merely a post-les-
son summary; it is a continuous process of questioning one’s assumptions,
analyzing the outcomes of pedagogical choices, and adjusting future actions.
However, many educators either lack time or do not view reflection as an
essential part of professional growth.

Without systematic self-analysis, teachers are likely to repeat ineffective
strategies. They may continue overcorrecting errors, providing minimal feed-
back, or responding to disruptive behavior with punishment instead of dialogue.
Reflection allows teachers to recognize these patterns and to understand how
their attitudes and emotions shape classroom dynamics. “As Schon and Argyr-
is proposed, effective practitioners operate in two reflective “loops™: the sin-
gle loop, which focuses on immediate problem-solving, and the double loop,
which re-examines the underlying principles guiding one’s actions” [9, p. 104].

The interaction between teachers and students in the process of foreign
language learning represents a multidimensional system influenced by emo-
tional, behavioral, and institutional factors. Within this system, numerous
difficulties emerge that prevent effective communication, mutual understand-
ing, and the development of learner autonomy. The following list summa-
rizes all major problems discussed in the article.

1) Incompeatibility of teaching and learning styles

Differences between the way teachers teach and the way students per-
ceive information lead to misunderstanding, disengagement and reduced
learning effectiveness. Teachers often fail to adapt their approach to diverse
cognitive and perceptual preferences (e.g., VARK or ILS models).

2) Emotional disconnection and lack of emotional awareness

Teachers sometimes overlook the emotional climate of the classroom.
Negative emotions such as anxiety or frustration reduce motivation and
memory retention. Students’ and teachers’ moods constantly influence one
another. “This use of emotion can be helpful or harmful, raising classroom
standards or lowering them” [6, p. 825].

3) Lack of effective communication and trust

Students often feel uncomfortable discussing problems or conflicts.
Teachers tend to react to issues rather than prevent them. Mutual distrust
reduces the possibility of constructive dialogue.
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4) Authoritarian and punitive approaches

Many teachers rely on discipline and sanctions rather than empathy and
dialogue. Such behavior creates fear and distance rather than respect and
collaboration.

5) Low student initiative and avoidance of confrontation

Students prefer silence and avoidance over active communication. Fear
of worsening the situation leads to unresolved tension.

6) Lack of trust and emotional openness

Both teachers and students hesitate to express feelings or concerns. This
results in superficial interaction and low emotional investment.

7) Overreliance on negative reinforcement

Teachers focus on mistakes rather than progress. Students develop self-
doubt and anxiety instead of confidence.

8) Unstructured or unpredictable curriculum

Absence of clear organization increases stress and confusion. Predict-
able routines and clear expectations reduce anxiety and improve learning.

9) Insufficient teacher preparation in conflict management

Teachers often lack training in handling interpersonal difficulties. This
leads to reactive, punitive, or avoidant behavior when problems arise.

10) Overemphasis on grammar and correctness

Continuous correction and focus on perfect language use create tension
and fear of mistakes. Communication becomes mechanical, and students
lose fluency and creativity.

11) Lack of individualized feedback

Students receive generic comments without guidance for improvement.
Large class sizes and teacher workload prevent personalized instruction.

12) Teacher burnout and emotional exhaustion

Chronic stress leads to reduced empathy, patience, and creativity. All
these sequences lead can convert into student burnout: “Burnout lowers
classroom energy and contributes to disengagement” [11, p.74].

13) Student passivity and overdependence on the teacher

Learners rely excessively on the teacher’s control and evaluation. They
lose motivation for self-regulated learning and initiative.

14) Limited reflective practice among teachers
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The complexity of these problems lies in their interconnectedness. They
rarely appear in isolation; rather, they create a self-sustaining system of neg-
ative feedback loops that reinforce one another.

The first two that affect each other heavily are emotional climate and
communication. The student’ ability to communicate {especially when we
talk about language students) would be blocked in the atmosphere of stress,
which will lead to the lack of success/ Some other researchers also share
this opinion: “Learning will be successful if the process is communicative”
[12, p. 28]. Both lack of emotional awareness and trust reduce openness in
communication. Ineffective communication increases misunderstandings
and emotional tension, which in turn deepen disconnection. Over time, this
emotional distance fosters student avoidance and teacher burnout. As a re-
sult, what we have is a cold, mechanical classroom atmosphere in which
dialogue and empathy are replaced by silence and formality.

The next two are incompatibility of teaching style with the learning
style and passivity of the students. Incompatibility of styles leads to stu-
dents’ frustration and reduced confidence. Frustrated students become pas-
sive and overdependent, expecting the teacher to “translate” everything for
them. Teachers, in turn, interpret this passivity as lack of interest, which can
reinforce negative feedback and emotional fatigue. A vicious circle of dis-
engagement takes hold of the classroom, because students stop trying and
teachers stop adapting.

An obvious, but no less important interconnection is between obsession
with correctness in grammar and loss of motivation. Overemphasis on cor-
rectness suppresses fluency and creativity, creating fear of mistakes. This
fear discourages participation, feeding student passivity and avoidance.
Constant correction without positive reinforcement increases frustration
for both teachers and students, eventually leading to teachers’ burnout and
loss of motivation in students, resulting in the classroom becoming perfor-
mance-oriented, where accuracy replaces communication as the primary goal.

Lack of feedback, reflection, and growth creates a completely new set
of problems that continuously affect each other. “It is known that teachers
influence their students, students may equally have an impact on their teach-
ers’ instruction and teacher-student relationships™ [14, p. 178]. Lack of indi-
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vidualized feedback denies students personal direction, leading to passivity.
At the same time, limited reflection prevents teachers from realizing that
their feedback is ineffective. Burnout further reduces the teacher’s capacity
to reflect, forming a self-reinforcing triad of inefficiency. Both the teacher
and students stagnate because the teacher repeats unproductive methods,
and the students fail to progress.

It is important to recognize that sometimes the educational systems we
have can hold the learning progress back, even though we can hardly do
anything to change them. Institutional pressure fuels burnout like nothing
else. Large class sizes, rigid curricula, and grading systems intensify teacher
burnout. Burnout leads to authoritarian approaches and a lack of empathy,
which, in turn, creates more student resistance and emotional withdrawal.
The absence of institutional support also limits opportunities for reflective
practice. The educational system itself perpetuates emotional exhaustion
and disengagement.

The absence of a clear and structured curriculum can increase students’
dependency on the teacher. Unpredictable lessons generate confusion and
anxiety. Students who do not understand expectations become more depen-
dent and hesitant to participate. Teachers under pressure to “catch up” with
the syllabus have less time for individual feedback or reflection. Structural
instability magnifies psychological insecurity on both sides.

Low teacher preparation in conflict management combined with student
avoidance ensures that most interpersonal issues remain unresolved. Unad-
dressed conflicts escalate silently, contributing to emotional disconnection
and burnout. Without reflection, teachers repeat the same mistakes in new
situations. That results in tensions accumulating beneath the surface until
motivation and respect collapse.

Conclusion

The study of teacher-student interaction in foreign language learning re-
veals that the process of mastering a new language is, above all, a process of
human communication. It is not confined to the transfer of linguistic knowl-
edge but involves emotions, attitudes, and social behaviors that shape the
learner’s experience. The research and analysis presented here demonstrate
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that effective teaching arises from the balance between structure and flexi-
bility, authority and empathy, correction and encouragement.

The key challenges identified are mismatched teaching and learning
styles, emotional tension, lack of communication, excessive focus on cor-
rectness, limited feedback, teacher burnout, student passivity, and insuffi-
cient reflection, which collectively form a system of interdependent barriers.
When unresolved, these barriers hinder the development of mutual trust and
reduce the quality of education. However, when recognized and addressed
through conscious pedagogical effort, they can be transformed into oppor-
tunities for growth. The specialists in the field of psycholinguistics came
to the similar conclusion: “Research on language teacher agency and lan-
guage teacher emotions has demonstrated that both are central components
of teacher identity and practice” [8, p. 52].

Building productive relationships requires both parties to engage in open,
reflective communication. “Enjoyment is one of the most relevant and fre-
quently experienced discrete emotions for both teachers and students in
classroom learning contexts” [4, p. 11]. Teachers must cultivate empathy,
adaptability, and emotional intelligence, while students should develop au-
tonomy, confidence, and responsibility for their own learning. Education-
al institutions, in turn, should support this process by creating conditions
that prevent professional burnout and encourage innovation and reflection.

Ultimately, successful teacher-student interaction is not limited to the
achievement of linguistic competence. It fosters personal development, in-
tercultural understanding, and the formation of communicative confidence
that extends beyond the classroom. The goal of teaching a foreign language,
therefore, is not merely to produce grammatically correct speakers but to
nurture individuals capable of meaningful, creative, and humane commu-
nication in a globalized world.
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